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Project Plan for SUNY IT Learning 
Commons 

 

Introduction 
The State University of New York Institute of Technology at Utica/Rome (SUNY IT) 

will create a learning commons to promote community-based learning, rather than individual-
based learning. The purpose of the learning commons at SUNY IT is to facilitate a user-friendly 
space where students can collaborate, meet academic needs, and forge relationships with peers, 
librarians, and faculty. The learning commons will provide group study rooms, classrooms and 
areas where students can work collaboratively to complete classroom assignments or papers. 
With increased needs for skills in information literacy, research skills and technical knowledge, a 
learning commons provides a place where students gain these skills, which will ultimately help 
them learn to work independently and collaboratively in groups. The learning commons provides 
an optimal learning environment since it promotes critical-thinking skills and the need to 
effectively work together. Services at SUNY IT learning commons will be open to expansion in 
future. 

The goals of SUNY IT learning commons are: 
• To increase student traffic at Cayan Library 
• To assist in recruiting, retaining, and graduating students 
• To create informal spaces for learning 
• To develop a teaching lab 
• To make the library a user-friendly space 
• To promote collaboratory learning 

These goals are set to meet the perceived needs of all users of Cayan Library including 
faculty, staff, and students at the college, and members of the surrounding Utica community. 
Those needs are in the fields of information literacy, academic achievement, and professional 
development.  
The learning commons at SUNY IT will involve four different campus service organizations in 
conjunction with instructional resources (see Figure 1 – Diagram of Learning Commons 
Partnership).  First and foremost are the resources of Cayan Library. These include the 
collection, electronic databases, reference services, and the physical space of the library. 
Partnered with Cayan Library are the Tutoring Center, IT Help Desk, and Student Disabilities 
Services. The Tutoring Center offers both writing and math support services. The IT Help Desk 
assists faculty and students with technology-related trouble and offers training in using 
computers and technology. Student Disabilities Services give support to students with disabilities 
including designated testing spaces, note taking services, and accommodations for lectures. The 
instructional services that will be included in the learning commons are the online learning 
management system, Angel, and the collaboratory learning process, which emphasizes learning 
as a community activity.  
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Figure 1 – Diagram of Learning Commons Partnership 
 
There are currently 2,080 students enrolled full-time at SUNY IT. A majority of these 

students are commuters. Up until five years ago, SUNY IT was a transfer school with only 
upperclassmen. Now they accept about 200 freshmen students every year. To accommodate the 
new younger student population, a $13 million student center, $20 million field house and a 
$23.5 million residence hall are to be completed in 2011. The campus population is quite diverse 
including local, national, and international students; a fair number of retirees and veterans 
pursuing a college degree; and students of all ages with disabilities. There are more than 18 
undergraduate and graduate majors offered on campus or in an online hybrid, and only one major 
exclusively offered online.  
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Relationship to Library Strategic Planning 
The mission statement of SUNY IT Peter J. Cayan Library is as follows: 
 

It is the mission of SUNY Institute of Technology Library to provide 
quality services and resources, which support primarily the academic programs 
and educational interests of SUNY Institute of Technology students, and 
secondarily, those of the faculty/staff, and surrounding community. 

The Library selects, acquires, and organizes resources, in both print and 
electronic formats. According to user needs, and human and economic resources, 
the Library devises delivery systems that facilitate maximum access to 
information. 

Utilizing their professional expertise, Library staff strive: to enable users 
to become knowledgeable about information resources and library research skills 
by instructing and assisting in their use; to participate in our students' 
educational achievement and academic pursuits; and to promote information 
literacy and independence. (Cayan Library Mission Statement)  
 
The mission statement of the library is about helping students achieve a higher level of 

learning by providing academic resources and promoting information literacy. In keeping with 
their mission to make information accessible to the greatest number of users, the learning 
commons will be an environment for students, faculty, and other users to share information and 
participate in information exchange. However, the mission statement is primarily institution-
focused. Concurrent with the creation of the learning commons, the library is considering writing 
a new mission statement incorporating the participatory nature of the learning commons.  

The successful learning commons will not only achieve the library’s goals but the 
school’s as well:   

 
The mission of the State University of New York Institute of Technology at 

Utica/Rome (SUNY IT) is to offer undergraduate studies in professional, 
technical, and selected liberal arts fields, as well as graduate studies in selected 
academic disciplines; to encourage participation in educationally oriented 
community and public service; and to support basic and applied research 
appropriate to its curricula. 

SUNY IT values and encourages academic and intellectual achievement of 
the highest quality, broad access to persons motivated to pursue college 
preparation and experience, the breadth and depth provided by a sound and 
comprehensive liberal arts education and the technical competencies inherent to 
the applied disciplines. SUNY IT is committed to the integration of these elements 
in a coherent program of higher learning. 

In addition, SUNY IT strives to provide a challenging, culturally diverse, 
and supportive educational environment that fosters and encourages active 
student participation in residential life and student organizations, athletics and 
recreation, and cultural and social events. (Mission Statement) 
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The learning commons is a community-based learning environment, which will 
exemplify the library mission of supporting student achievement and the school’s mission to 
provide a supportive community for learning.  
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User-Needs Assessment 

Stakeholders 
The stakeholders are individuals who have a vested interest in the SUNY IT learning 

commons project. Internal stakeholders include the project team and collaborators, library staff 
and library users (see Table 1 – Internal Stakeholders below). Champions of the project include 
librarian Barbara Grimes, SUNY IT President Bjong Wolf Yeigh, Learning Center Director 
Douglas Eich and Associate Provost Kyle Johnson. Grimes is an associate librarian at SUNY 
IT’s Cayan Library. She is the team leader, and a strong advocate for the university’s learning 
commons project. According to the president, Kyle Johnson was hired to “direct and manage an 
innovative convergence of several student centered services” (Yeigh). President Yeigh has made 
it Johnson’s priority to create a learning commons, which will “become a focal point for a 
variety of learning services and resources.” Eich is the Director of the Learning Center, which is 
currently located outside of the library; he will need to be heavily involved in the transfer of the 
tutoring center and other student assistance services since he will continue to manage this aspect 
of the learning commons.  

Table 1 – Internal Stakeholders 

Category Name Interest/Stake in Project 

Project group/team 

• Barbara Grimes, Librarian 
• Kyle Johnson, Assistant Provost 
• Douglas Eich, Learning Center 

Director 

• Want to raise awareness of 
services library offers and 
increase library traffic 

Library staff not 
working on project 

• Student workers 
• Clerk/additional personnel 

• Will service more students/users 
that enter the library 

Champions 

• Barbara Grimes, Librarian 
• Kyle Johnson, Assistant Provost 
• Bjong Wolf Yeigh, President of 

SUNY IT 

• Want learning commons to bring 
more students to library 

• Want project to be effective 

Project Collaborators 
• Writing Center, IT, ANGEL, 

Disabilities, Faculty 
• More students will become 

aware of services and academic 
assistance available 

Users 
• Students, Faculty, Community • Receive academic assistance, 

other services and use library 
resources 

 
Library users include the students, faculty and the Utica/Rome community. Professors 

and students also have a vested interest in the project, as the services of the learning commons 
can contribute to both student learning and faculty teaching success. By making students aware 
of the services offered by the learning commons, professors help increase library foot traffic and 
promote a community-learning environment on campus. Students should also be invested in the 
project success, as their tuition contributes to the funding of the project.  

External stakeholders include vendors, funders, others in the academic profession, those 
outside the college community and nontraditional library users (see Table 2 - External 
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Stakeholders below). While these stakeholders will not benefit directly from the services 
provided by the learning commons, they have an indirect interest in the success of the learning 
commons. One consideration is implementing online-tutoring services, similar to those offered 
in-house by the learning commons, to accommodate nontraditional SUNY IT students that will 
not be on campus.  

Table 2 - External Stakeholders 

Category Name Interest/Stake in Project 

Vendors 
• Furniture, office-supply 

companies 
• Users will utilize their 

products when they are in 
learning commons 

Funders 
• SUNY IT, SUNY system, 

taxpayers 
• Know that money is going 

toward student 
learning/enhancement 

The Profession 

• Other librarians, colleagues • Understand how learning 
commons helps user learning, 
use an example for their own 
implementations 

Non-college members 
• Parents, prospective students, 

Utica community 
• See how learning commons 

enhances student learning and 
collaboration 

Nontraditional Users • Off-campus & distance 
students 

• Online services provided by 
the learning commons 

 

Service users 
Service Users include the students and faculty of SUNY IT and the learning commons’ 

partners.  The student body of SUNY IT is incredibly diverse, comprising undergraduates, 
graduates, part-time students, on-campus students and commuters.  In order to be successful, the 
learning commons must strive to reflect the diversity shown on its campus.  

The SUNY IT student population represents over twenty different countries outside of the 
U.S., the largest international student groups coming from China and India. The Utica/Rome area 
also has a large retirement community, and SUNY IT’s continuing education courses are popular 
with seniors.  There is also a center for students with disabilities, which will relocate student 
services to the new learning commons.   

While it is important to target the current library users, it is also important to appeal to 
nonusers. The computer science department has the largest student body on campus, yet they are 
the least likely to use the library resources. Alternatively, nursing students are the most common 
library users and their needs must be addressed in the new model as well. By incorporating 
services like the writing/math center, ESL, and veterans’ services, the learning commons will 
appeal to all its current and potential users, including faculty and partners. Table 3 below 
analyzes the benefits and opportunities, costs and risks, and importance and impact of the 
learning commons to its users. 
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Table 3 - Service Users 

 

Students	  
On-‐campus,	  commuter,	  
distance,	  international,	  

undergraduate,	  graduate,	  part-‐
time,	  continuing	  education,	  and	  

students	  with	  disabilities	  

	  
Benefits/Opportunities 
• Recieve multiple forms of 
assistance in one area 

• Become aware of what services 
help them succeed academically 

• Form stronger peer-to-peer and 
student-to-faculty relationships 

Costs/Risks 
• Lack of interest to receive 
academic help 

• May not be aware of learning 
commons at library 

• Commuter students may not have 
the time to visit the learning 
commons, nor the inclination to 
travel 

Importance/Impact 
• Learn to work collaboratively 
because of group study areas 

• Enhance critical-thinking and 
communication skills 

• Earn better grades and graduate 

Faculty	  
	  
	  

Benefits/Opportunities 
• Hold office hours in learning 
commons so the enviroment is 
less intimidating  

• Point students toward resources 
that will help them learn and 
complete assignments 

• Utilize teaching lab to offer 
supplementary instruction 

Costs/Risks 
• May not want to leave comfort of 
office to discuss student progress 
or answer questions 

• May no longer feel connected to 
academic department 

Importance/Impact 
• Creates stronger relationships with 
students 

• Makes professors more visible and 
accessible on campus 

Service	  
Partners	  
Cayan	  Library,	  Cafe,	  Tutoring	  
Center,	  Student	  Disabilities	  
Services,	  IT	  Help	  Desk,	  
Instructional	  Resources	  

Benefits/Opportunities 
• One-stop shop where students 
receive assistance 

• Have support and backing of 
additional campus departments, 
which creates unity  

Costs/Risks 
• Lack of interest to have 
participate in learning commons 

• May not want to share physical 
space with other departments 

Importance/Impact 
• Creates optimal learning 
environment for a large number of 
students 

• Increases visibility and services 
offered 
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Needs Based on Internal and External Assessments 
From feedback and observations from Barbara Grimes and Kyle Johnson, internal and 

external needs are as follows: 
 
Internal: 

• Lack of library use by large groups of the student population 
• Better presentation of library resources to improve usage 
• More effective use of office space 

 
External: 

• One central area that hosts a variety of services for students to use 
• Increased awareness of tools and student services that help students academically, 

professionally, and socially 

Estimated Demand for Service 
The services offered by the learning commons may not be in high demand initially. 

However, the demand for the services will certainly increase during peak times of the semester, 
including mid-term and finals’ weeks. As SUNY IT continues to develop a larger on-campus 
student body, the learning commons’ services will become increasingly important and will 
consequently have an increase in demand and use. With the building of the new freshman dorm, 
there will be more activities and more student and faculty interaction on the SUNY IT campus. 
Also having all the services, such as the Tutoring Center, Disability Center, etc., in one place 
will increase traffic because they will be able to have all their needs met in one location. The 
learning commons will now provide a space for this interaction, and will work in conjunction 
with, rather than compete against, the campus student center. 
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Relevant Literature 
The initial step to develop a learning commons is to create a planning committee that 

helps librarians avoid redesigning a new library space: “Identifying and working with partners 
early in the planning process helps [librarians] to move away from a library-centric approach and 
think more holistically about the spaces and the services that support the university’s mission and 
vision” (McMullen, 2008).  Collaboration between members involved in planning the learning 
commons is also crucial to defining the ultimate success of the space: “Collaboration among 
faculty, librarians and other academic support staff has long been understood to be a key factor 
in successful information literacy programs and is the distinguishing factor in…[the] definition 
of the learning commons” (Bennett, 2008). 

Next, members of the planning committee can actively begin to determine user needs for 
the space. While it is easy to speculate about physical aspects of the new space, the planning 
committee should consider what are the “types of activities that users will be engaged in and 
what services will be needed to support those activities” (McMullen, 2008).   In order to make 
the library commons a place that students will want to visit, we should ask “what should happen 
in the space,” rather than “what should be in [the] space” (Beagle, 2006). Since it is difficult to 
determine whether a library learning commons meets expectations of what should happen in the 
learning commons, Sinclair offers further questions to evaluate the current library environment:   

 
How well do these environments currently support social learning and 

promote collaborative work? To what extent do they employ flexible design and 
take advantage of wireless technology? Do they encourage creativity and 
discovery and inspire users? Do they offer services and features that students 
don’t already have in campus residence halls and computer labs?” (Sinclair, 
2007). 
 
Since libraries are often viewed as information centers, learning behaviors developed in 

academic settings can become individual-based, rather than community-based. In order to 
encourage community-based learning the learning commons must “facilitate collaborative 
learning and satisfy students’ desire to mix social interaction with work” (McMullen, 2008), so 
learning can develop beyond the typical classroom environment.  For example, the first project 
of Vicki J. Carter, a librarian from Lower Columbia College, was to act as tutoring coordinator 
and incorporate tutoring services in the learning commons. In addition to peer-to-peer mentoring 
training each tutor must receive, Carter decided they should be trained in library skills (Carter, 
2010).  That way, there would be no divide between tutors and librarians, who share the same 
space; they would be partners to create a learning environment. Also, students who needed tutors 
would visit the library and gain exposure to other services in the learning commons. At this 
learning commons, “tutors are key partners in introducing students to the role the library plays in 
helping them develop skills in information literacy” (Carter, 2010).  As Carter’s example shows, 
different services offered in the learning commons expose students and faculty to additional 
facilities, and encourages community-based learning behaviors on campus. 

Additional elements to consider in the planning process are funding and cost objectives 
for the learning commons. It is important to have detailed plans for learning-commons funds, so 
money is used in the most effective, efficient way that benefits the most users. No matter the 
scope or goals of a learning commons, colleges and universities must be aware how to properly 
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measure and allocate funds since there are a variety of resources, tangible and intangible, that 
must be considered: 

  
The expenses go beyond the physical infrastructure of hardware, software, 

networking, furniture and physical plant to include “intangible assets,” such as 
human expertise and digitized information. Further complicating the challenge, 
the space is often the responsibility of multiple functional units or, in the case of 
informal space, it might not be perceived as anyone’s responsibility (Johnson, 
2006).  
 
Though it’s important to be aware of physical and non-physical cost items for the start of 

planning a learning commons, leaving room in the budget for improvements after 
implementation aids the planning process, too. There may be unpredicted resources not included 
in the initial planning phases, but allocating funds for unexpected planning is beneficial and 
provides users with needed additional resources. Johnson (2006) states that “when planning for a 
new space, consider the adjustments often needed in the first one or two years following 
construction.” There are often unexpected occurrences that emerge, and it is prudent to have 
allocated resources for these situations in the planning process. “In the renovation of the Aero-
Astro building at MIT … approximately 15 percent of the total renovation costs were allocated 
to space changes after the renovation was complete” (Johnson, 2006). When constructing budget 
and funding charts for the planning process, defining past, future and present scenarios help the 
process run more smoothly.  

Additionally, goals are another aspect to consider for the planning of the learning 
commons. They do not have to be complex or too detailed, but establishing unified and universal 
objectives make the planning process have well-defined and scalable elements. Nancy Van Note 
Chism notes several noteworthy aspects that enhance the planning process. Whether it is 
flexibility of space, comfort or technology support, goals enhance the optimization of the 
learning commons. One important element Van Note Chism states is flexibility: 

 
A goal of learners should be able to move from listening to one speaker 

(traditional lecture of demonstration) to be working in groups (team or project-
based activities) to working independently (reading, writing or accessing print or 
electronic resources). While specialized places for each kind of activity (the 
lecture hall, laboratory and library carrel) can accommodate each kind of work, 
the flow of activities is often immediate. It makes better sense to construct spaces 
capable of quick reconfiguration to support different kinds of activity. (Van Note 
Chism, 2006).  
 
Besides flexibility for different learning activities, comfort goals should also be 

considered. Students have best-practice methods that enhance learning and collaboration. If 
students are in a user-friendly area, they are at ease. So, this helps them produce quality material 
for classroom assignments and retain information. Again, Van Note Chism asserts that: 

 
At a recent town-hall meeting on the campus of Indiana University-Purdue 

University Indianapolis (IUPUI), faculty were startled to hear two of four student 
panelist confess that they had dropped classes because of uncomfortable chairs in 
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the classrooms … Campus seating must take into account different body sizes and 
the long periods of time students must sit without moving. Discomfort makes a 
compelling distraction to learning. We should also provide surfaces for writing 
and supporting computers, book and other materials. (Van Note Chism, 2006). 
 
Lastly, technology-support goals should be part of the planning process because it 

constantly changes and is used by users, no matter the demographics. A technology-help station 
provides users with answers to questions and best-practices to complete assignments or conduct 
research. Also, users expect instant connection to the Internet and resources in the library, and 
individuals not familiar with technology or its resources would benefit, as well: “The current 
generation of students expects seamless technology use. Their older counterparts and teachers 
would appreciate the same capability” (Van Note Chism, 2006). Also, as wireless Internet 
becomes more popular, “smaller devices will probably travel with users, who will expect 
wireless environments, the capacity to network with other devices … and access to power” (Van 
Note Chism, 2006). If there is little wireless capability plans in the learning commons, students 
and users may choose to not utilize it since it would lack user needs and wants.  

In regard to an implementation of the learning commons, there are aspects that must be 
considered and designed into the planning phases. These characteristics can serve as milestones 
and stepping-stones to create an optimal learning environment for users of the learning 
commons. Whether it is to establish committees to design a learning commons or looking at 
budgetary phases of the project, a solid project plan provides a firm foundation for 
implementation and future success of the learning commons.  
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Recommendations For Actions 

Goals and Outcomes 
Table 4 documents the goals and expected outcomes of implementing the learning 

commons at SUNY IT.  

Table 4 - Goals and Outcomes 

Goals Outcomes 

To make the library a user-
friendly space that is not 

intimidating 

• The library will experience an increase in traffic 
• The library will be promoted and used as a study space 

To create a space for building 
connections between peers, 

faculty and librarians. 

• Create a social learning environment that is not restricted to the 
confines of the classroom 

• Students will be more comfortable asking their professors for help 
by interacting with them outside of the classroom 

To create a teaching lab for 
more formal interaction 

between faculty and students 
on non-course related topics. 

• Student/Faculty interaction outside the classroom will increase 
with Faculty becoming more involved in student learning 

• Students will be exposed to and develop interests in a broader 
range of subjects 

• Users will be exposed to the learning commons in a different 
form 

To build a café. 
• The learning commons will experience an increase in traffic 
• Create a more comfortable, social, and relaxed working and/or 

learning environment 

To help recruit, retain, and 
graduate students. 

• The learning commons will become a vital asset to the university 
and can be used to recruit students 

• SUNY IT will retain students by providing them with an 
environment for social and course-related interaction outside of 
the classroom 

• Graduated, successful students will gain notoriety for the 
university   

Provide vital services for 
student learning needs. 

• Students will have a better understanding of their coursework and 
will perform better in school and increase their G.P.A.s 

• More students will utilize the services provided by the learning 
commons and experience learning outside of the classroom 

• Students will use social interactions to enhance the learning 
process through collaborative learning, tutoring centers, and other 
learning commons services. 
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Budget  
The budget of the learning commons will be $500,000 spread over five years. Because 

there is open, empty space on the first floor, a large percentage of the budget will need to go 
toward furniture and related material for the learning commons. Right now a fifth of the budget 
has been allocated to furniture; however, we will not want to spend too much of the budget 
upfront because we will want to see how the students will use the space the first year and so we 
can make more calculated spending decisions later. Table 5 represents a sample budget to begin 
implementation of the learning commons.  

 

Table 5 - Budget Analysis 

Item Quantity Unit Price Total 

Desk chairs 128 $292.00 $37,376.00 

Group-study tables 32 $ 510.00 $16,320.00 

Comfortable/lounge 
chairs 

24 $848.00 $20,352.00 

Coffee tables 6 $575.00 $3,450.00 

Partitions 8 $2.883.00 $23,064.00 

   100,562.00* 

* Furniture pricing is based on estimates from Gaylord Brothers website.  
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Responsible Parties 
The individuals and organizations required to participate in the planning and 

implementation of the learning commons include Barbara Grimes, Kyle Johnson, Douglas Eich, 
and the directors of the learning commons partners and the time commitment will be for five 
years. Table 6 displays the time commitments, competencies, and deliverables for each 
responsible party. 

Table 6 - Responsible Parties 

Staff Name/Title Time 
Commitments Competencies Required Deliverables 

Barbara Grimes, 
Assistant Librarian 

3 hours of each work 
week will be devoted 
to developing the 
learning commons 

• Accountability 
• Knowledge of current library 

services & user needs (both 
current & potential needs) 

• Knowledge of Space 
• Communication  
• Organization 
• Budgeting  
• Marketing 
• Delegation 
• Innovation 
• Research 
• Training 
• Teamwork 

• Lead planning committee 
& committee efforts 

• Schedule meetings with 
committee 

• Meet with consultant to 
discuss options 

• Maintain the budget 
• Market learning commons 

to users and stakeholders 
• Act as learning commons 

champion to users & 
stakeholders 

Kyle Johnson, 
SUNY IT Associate 

Provost 

1 hour of each work 
week will be devoted 
to developing the 
learning commons 

• Accountability 
• Knowledge of current & 

potential user needs 
• Knowledge of Space 
• Communication 
• Budgeting 
• Organization 
• Innovation 
• Research 
• Marketing 
• Delegation 
• Teamwork 

• Act as learning commons 
champion to users & 
stakeholders 

• Meet with consultant to 
discuss options 

• Market learning commons 
to stakeholders 

• Ensure communication 
between library & learning 
commons collaborators 

Douglas Eich, 
Learning Center 
Director & other 

Learning Commons 
Collaborators (Head 

of IT, Disabilities 
Services, & 
ANGEL) 

As each collaborator 
plans to join the 
learning commons, 
heads of each 
collaborator 
departments will 
devote 3 hours of their 
usual work week to 
the project 

• Teamwork 
• Communication 
• Innovation 
• Research 
• Knowledge of partner needs 

& how these fit into learning 
commons 

• Accountability 
• Organization 

• Communicate needs with 
librarian & other 
collaborators 

• Participate in planning 
committee meetings 

• Market learning commons 
to current services & 
stakeholders 
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Workflow Plan 
Table 7 - Workflow Plan displays the workflow plan for the SUNY IT learning commons 

project over the next five years. The workflow plan can be adjusted and added to as needed over 
time by the planning committee. However, all stages of the plan must include the committee’s 
assessment of the learning commons, including an analysis of its successes and failures, goals 
and outcomes achieved, and plans for future additions and changes.  

Table 7 - Workflow Plan 

 
  

Spring Summer Fall Spring Summer Fall Spring Summer Fall Spring Summer Fall Spring Summer Fall

Gather Feedback

Determine Budget

Barbara Grimes

Learning Commons Partners
Barbara Grimes

Kyle Johnson
Barbara Grimes

Barbara Grimes

Barbara Grimes

Barbara Grimes

Barbara Grimes

Student Workers

Barbara Grimes

Learning Commons Partners

Consultant
Kyle Johnson

Barbara Grimes

Search for Literature

Conduct User-needs 
assessment

Move Library 
Collections and 

Rearrange Layout

Purchase necessary 
furniture and supplies

Inform Library and 
Learning Commons 

Staff of Changes

Market Learning 
Commons

Adjust Budget

20112011 2012 2013 2014 2015
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Action Plan for Learning Commons 
There are four processes that are included in the action plan: 

• Research 
• Preparation 
• Implementation 
• Assessment 

 
Table 8 outlines an action plan for executing the learning commons: 

Table 8 - Action Plan 

Research 

• User-needs assessment 

Preparation 

• Move first-floor collections to second floor 
• Communicate with interested on-campus offices who want to become part of learning commons 
• Meet with learning-commons consultant to discuss timeline and budget of learning commons 
• Purchase furniture and materials needed to create offices and study spaces on first floor 
• Inform library staff and student workers about activity in library 

Implementation 

• Create, arrange and build offices/study spaces on first floor  
• Market learning commons to internal and external stakeholders, participants 
• Move interested on-campus offices and academic-assistance services into learning commons 
• Adjust budget as needed 

Assessment 

• Gather feedback from users, faculty, library staff, administration and learning-commons office 
• Implement changes based on feedback from parties 
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Timeline  
Figure 2 serves as a timeline for the first two years of implementation of the learning 

commons. It incorporates all four processes: research, preparation, implementation, and 
assessment at each phase of the process. Not explicitly stated are the expectations that library and 
learning commons staff will be continually updated on the new additions and changing policies 
in the learning commons as well as continual training for learning commons staff. 

 

 

Figure 2 – Timeline of Action for Two Years 
  

Spring 
2011 

• Meet with consultant to discuss options & possibilities 
• Clear first floor of library 
• Determine project budget 
• Utilize learning commons champions in communication with users & stakeholders 
• Solicit potential learning commons partners, schedule & hold first planning meeting with 
team members 

Fall 
2011 

• Incorporate Learning Center (Writing/Math helpdesk) into learning commons 
• Purchase & install new furniture geared toward collaborative learning 
• Maintain and revise project budget 
• Market new learning commons service to users & stakeholders 
• Assess success of new service & commons model, make changes where necessary 
• Meet & Plan for next service addition to commons 

Spring 
2012 

• Incorporate teaching lab into commons 
• Market new teaching lab to users & stakeholders (particularly faculty) 
• Maintain and revise project budget 
• Assess success of new service  & make changes where necessary 
• Meet & Plan for next service addition to commons 

Fall 
2012 

• Incorporate Disabilities & Veterans’ Services into commons 
• Market new services to users & stakeholders 
• Maintain and revise project budget 
• Assess success of new services & make changes where necessary 
• Meet & Plan for next service addition to commons 
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Communication Plan with Internal and External Stakeholders 
In order to effectively implement the recommended learning-commons timeline, 

communication between internal and external parties is essential to its success. The following 
paragraphs will help discern how communication will work between internal and external 
participants in the learning commons.  

Internal communication will occur between Barbara Grimes (librarian), Kyle Johnson 
(Associate Provost), library personnel, student workers, and learning commons users. It is 
recommended that Grimes frequently informs internal stakeholders of developments in the 
implementation of the learning commons. If staff and personnel are aware of the changes that 
will occur in the library, they will be more knowledgeable about the changes users will see. 
Grimes will also send e-mails to students and speak to library visitors to get opinions on what 
they would like to see in the learning commons and what needs to they have. It is recommended 
that Grimes hold an informal question-and-answer session for internal stakeholders so they may 
gain information. After that initial meeting, e-mails or updates on the website should satisfy 
future communication needs. After the learning commons is created, e-mail, social media, and 
website updates will continue to be the best methods of communication with internal 
stakeholders on updates and new developments in the learning commons. Grimes should also 
provide feedback forms for internal participants so as to allow two-way communication that 
could enhance service offered at the learning commons.  

Grimes will also be in communication with the tutoring center to arrange how and when 
the transfer of their offices to the learning commons will occur.  The Learning Center Director, 
Douglas Eich will also have to be involved in most aspects of the learning commons since he 
will continue to run the tutoring center, ESL programs, etc. Communication to his staff will 
essentially be through group meetings and e-mail.   

External communication helps keep stakeholders aware of changes and implementations 
in the learning commons. Grimes will be the chief communicator with these groups because she 
has the most knowledge and information about the internal workings of the learning commons. 
Updates for timelines, design and marketing of the learning commons will be included in the 
communication exchange. Communication will be through phone, e-mail, visits and meetings. 
The external stakeholders will provide Grimes with feedback, and she will assess and rate it 
accordingly. 
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Scalability  
Table 9 below provides occurrences that could happen while implementing and utilizing 

the learning commons, as well as recommended actions for each scenario.  

Table 9 - Scalability Troubleshooting Ideas 

If this situation occurs… ...here is a recommended action. 

If the number of students and faculty exceed 
maximum occupancy the library can hold 

Rearrange hours services are offered, or alternate 
days to make different services available. Create 
more Internet and electronic interaction between 
students and the services they request.  

If more on-campus offices want to be part of 
learning commons 

  

Office rooms can be rearranged and wall dividers 
may be put up. There is enough space outside the 
library to design and build an addition if the library 
becomes too crowded and funding is available. 

If small numbers of students or faculty are 
using learning commons 

Boost the marketing strategy to make students and 
faculty more aware of what services are offered in 
the learning commons.  

If there are on-campus services not interested in 
being part of the learning commons 

Go to these offices and present the benefits of 
participating in the learning commons in terms of 
student performance and increase of use. Create 
more effective marketing materials.  
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SWOT Analysis 

Table 10 is a list of strengths, weaknesses, opportunities and threats that relate to SUNY 
IT learning commons: 

Table 10 - SWOT Analysis 

Strengths Weaknesses 

• Support from campus administration 
• Large physical space on first floor to 

implement plans 
• Library was recently built, with large windows, 

numerous offices and study rooms 
• Interest from offices to be part of learning 

commons 
• Advice and analysis from professional, 

experienced consultant 
• Innovative, qualified and enthusiastic staff 
• IT help desk and ANGEL already in library 
• First-floor space is already being cleared out 

and books/materials being located to second 
floor 

• A growing undergraduate population 
• A new dormitory is being built to 

accommodate more on-campus students 

• Budgetary concerns 
• Commuter students 
• Small student population 
• Planning and moving of materials is time-

consuming and requires hard physical labor 
• Lack of support from campus offices who do 

not want to move into learning commons 
• Layoffs in library that limited staff available to 

help students 

Opportunities Threats 

• Area where students can work collaboratively 
on classroom assignments 

• One-stop shop for multiple campus 
resources/services 

• Increased interaction and awareness of services 
and academic assistance campus offers to 
students 

• Increased traffic and use of library resources 
• Stronger relationships built between students, 

faculty and librarians 
• Students enhance communication, critical-

thinking and decision-making skills  
• Place where faculty can hold office hours and 

form connections with students beyond the 
classroom  

• SUNY-IT can be an example for other 
universities 

• Improved collaboration between students and 
faculty 

• Lack of interest from student body 
• Weather in central New York is harsh in 

winter, which can deter students from using 
learning commons 

• Newly constructed student center that offers a 
cafeteria and study spaces 

• Miscommunication between library staff and 
offices on campus 

• Unstable economy that can prevent 
implementation of learning commons 

• Lack of transportation that makes it challenging 
for off-campus students to utilize learning-
commons resources 
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Limitations and Assumptions 
Table 11 is a list of limitations and assumptions for the learning commons: 

Table 11 - Limitations and Assumptions 

 
 
  

Budget concerns because of 
unstable economy and state cuts to 
SUNY education system. 

Lack of support from faculty and 
administration for office moves to 
library. 

Students’ lack of interest to utilize 
learning commons. 

Lack of interest from academic-
assistance offices to be part of 
learning commons. 

Little aid from library staff to take 
on extra responsibilities for 
increased traffic to library. 

Limited space for development of 
partner services. 

Limited staff and library resources.  

Limitations 

 

Students will visit the library more 
often and use resources if the 
learning commons is located there. 

More on-campus students will visit 
learning commons than commuters 
who live long distances away. 

Students will become aware of 
what offices and resources will help 
them achieve better grades. 

Faculty will want to be involved in 
order to enhance learning. 

Academic and social service offices 
will want to move to learning 
commons to increase visibility 
among student population. 

 

Assumptions 



Alvayay, Brawley, Kowalski, Portier  22 

Project Plan Bibliography 
 

Beagle, D. (2006). The information commons handbook. New York: Neal-Schuman Publishers. 
Bennett, S. (2008). The information or the learning commons: Which will we have? The Journal 

of Academic Librarianship, 34 (3), 183-185. 
Carter, V. (2010). Not buying into "Out with the old, in with the new": Perspectives on tradition  
and innovation in the library. Alki, 26 (1), 15. 
Cayan Library Mission Statement. (n.d.). Retrieved February 26, 2011, from SUNY Institute of 

Tecnology: http://www.sunyit.edu/library.mission_statement 
Johnson, C. (2006). Sustaining and Supporting Learning Spaces. In D.G. Oblinger (Ed.),  

Learning spaces. Retrieved from Educause database.  
McMullen, S. (2008). US academic libraries: Today's learning commons model. PEB Exchange, 

4, 1-6. 
Mission Statement. (n.d.). Retrieved February 26, 2011, from SUNY Institute of Technology: 

http://www.sunyit.edu/president/mission 
Sinclair, B. (2007). Commons 2.0: Library spaces designed for collaborative learning. Educause 

Quarterly, 4, 4-6. 
Van Note Chism, N. (2006). Challenging Traditional Assumptions and Rethinking Learning 

Spaces. In D.G. Oblinger (Ed.), Learning spaces. Retrieved from Educause database. 
 
 
 
 
 

 
  



Alvayay, Brawley, Kowalski, Portier  23 

Marketing Plan for SUNY IT Learning 
Commons 

 
 

Introduction 
 Because the project is still in its infancy, the SUNY IT learning commons has not been 
marketed externally, except in a press release naming Kyle Johnson Associate Provost for 
Information and Learning Resources. There has been some internal marketing that includes open 
forums with library staff, meetings with a consultant, and word-of-mouth among faculty. Open 
forums are a way to promote the learning commons and involve faculty in its development; they 
can become aware of these forums through “faculty announcements” on the SUNY IT webpage. 
The learning commons has been informally marketed through word-of-mouth, so on-campus 
offices and services are aware of it; some of these groups may be asked to join the learning 
commons. Though there has been no formal marketing for the learning commons, there is 
general awareness among certain target groups. Currently, the library uses flyers and mass e-
mails to students to promote its services, and these methods will be incorporated for marketing 
the learning commons. The learning commons will also be marketed in the classroom by 
professors. 
 Before access to the learning commons is available, marketing should begin to raise 
awareness of the new space and services for incoming and returning students. Marketing 
methods need to be enhanced and more effective than simply handing out flyers at the library. 
Promotional materials need to be placed in common areas on campus: classrooms, the student 
center, students’ mailboxes and offices that plan to join the learning commons. The campus is 
small, so it is possible to place materials in all buildings to raise awareness of the learning 
commons. The library needs to effectively utilize traditional and electronic media to market the 
learning commons. Presently, there is no information about the learning commons on the library 
or university website, but the library could design a new page and utilize social media to reach to 
students. The learning commons must also be marketed to additional target audiences to increase 
library traffic. Overall, if the learning commons is marketed in an effective, organized way, 
target audiences will become aware of the project, and utilize its services.  
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Relevant Literature 
Promoting the learning commons is another step in the marketing process. If the plan is 

not properly marketed, students will not utilize the learning commons. Effective messages that 
stick help promote a learning commons: “Something that sticks is something that’s noticed. It’s 
the idea that grabs attention and secures a foothold inside people’s heads. What sticks achieves 
the most precious and elusive of all marketing feats-it gets remembered” (Heath & Heath, 2007). 
 The first step to market a learning commons is to understand audiences and how they 
receive information. Each audience is unique, with different needs and wants. College freshmen 
may hear about the learning commons through Facebook, while non-traditional students may 
read online newsletters or email blasts. Once it is understood how target audiences receive 
information, the learning commons can be marketed.  

One way to market a learning commons is to utilize social-media networks to interact 
with the target audience. You can “reach out to leading bloggers and communities in the niche 
… [and] use word-of-mouth over website, blogs, [and] Twitter,” (Porter & King, 2011). If the 
audience frequently uses social media to keep up-to-date, it might be prudent for the learning 
commons to join social-media networks. This is beneficial because technologies “are now having 
direct links to inform users about what is happening … about the new collections and spread 
library news through electronic newsletters and bulletins,” (Kaur, 2009). The home website can 
be used because students look at these for hours and directories. It’s important to design a web 
page that attracts attention. “Don't be shy using your website to market a [learning commons]. 
Make an ad, create a widget that highlights information and use that homepage with focused 
graphics,” (Porter & King, 2011). Some patrons may not use the web, so it’s important to 
discover ways to market to these audiences. Traditional marketing could work as effectively; this 
include posters, newsletters and word-of-mouth to market a learning commons. 

Instructors can be involved to market a learning commons. This is another tool to use so 
students are aware of the learning commons and its services. It can be done by inputting 
information about the learning commons in class syllabi and learning-management systems 
(University of British Columbia). Information includes hours the learning commons is open, as 
well as what academic and social services are available. An example of this method is practiced 
at a Canadian University: “Learning Commons is your online gateway to academic success. 
Access peer tutoring, interactive workshops, study groups, tech tools, and a wealth of other 
learning and research resources” (University of British Columbia). When instructors help 
promote the learning commons, the environment for students is enhanced. Messages like this can 
be incorporated into a brochure or syllabi for reference for students.  

Concord-Carlisle Regional High School’s librarians wanted to transform its library into a 
learning commons. To begin the project, the librarian marketed the learning commons internally 
to teachers. To inform this group about changes, the librarian “sent out a monthly group email to 
the various department chairs” (Cicchetti, 2010). Once these meetings were scheduled, school 
administrators wanted to become involved in the learning-commons sessions (Cicchetti, 2010). 
With information available to teachers and administrators, it was “an incredibly effective way to 
get in the door to promote the library [and] explore collaborative opportunities” (Cicchetti, 
2010). 

One example of effective marketing comes from the Geoffrey R. Weller Library at the 
University of Northern British Columbia. The library staff had a small budget to create a 
marketing plan. “Cost-effectiveness was key since a budget had not been established for such 
initiatives; however, approximately $1,250 was allocated from the library supply budget to begin 
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the campaign,” (Empey & Black, 2006). With a little more than $1,000, innovation, 
brainstorming and networks were created. Staff networked with communication specialists at the 
University’s communication office; this provided public-relation and marketing consultations for 
free, and it created stronger relationships among departments (Empey & Black, 2006). Here, the 
library received “a large collection of university photographs and pricing and contact information 
for promotional products, such as pens, posters and display panels,” (Empey & Black, 2006).  
 As staff continued to produce ideas, marketing strategies and principles became more 
defined, so as to match goals and objectives. Principles included to “use a variety of media 
avenues to spread our message,” “use positive images to convey our message” and “evaluate and 
revise to keep messages from becoming stale,” (Empey & Black, 2006). With staff that created 
multitudes of ideas, effective messages occurred at the university.  
 With ideas set and messages created, marketing tools included exhibits, panel displays, 
posters, publications and giveaways. Giveaways were the most effective promotional pieces. The 
library purchased pens and bookmarks, and gave these away at the circulation desk or events at 
the start of the semester. “The idea behind this was to attract the students to the library early in 
the term” (Empey & Black, 2006). After weeks of distributing promotional materials, librarians 
found pens in great demand, while bookmarks were less popular (Empey & Black, 2006).  
 Effective marketing increases awareness of a learning commons at a university or 
college. “Not only can it be instrumental in raising the profile of the academic library, but 
marketing also serves to educate and inform users about the important role” learning commons 
possess (Empey & Black, 2006). Through a sticky message and marketed at the right time and 
place, traffic at a learning commons increases if students will be aware of it.  
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Marketing Goals & Outcomes 
There are three major goals for the learning commons at SUNY IT. Table 12 is a tabular 

representation of the goals and intended outcomes. 
 

Table 12 - Marketing Goals and Outcomes 

Goals Outcomes 

To create awareness of the learning commons 
throughout the university community. 

100% of SUNY IT students, faculty and staff will 
be aware of learning commons services and 
facilities through email blasts, social-media 
networks, the library website, the campus 
newspaper and posters, flyers and other 
promotional materials beginning Fall 2011. 

To ensure that the campus community utilizes 
the learning commons and its services. 

• 100% of campus freshmen will be required to 
use the learning commons’ writing center for the 
completion of one assignment in all freshmen 
composition courses offered each semester. 

• 100% of campus freshmen will be given a tour 
of the learning commons during campus 
orientation each semester. 

• 60% of faculty will utilize the teaching lab in 
the learning commons for at least one lecture 
each academic year. 

• 75% of student organizations and clubs will use 
the teaching lab and group study areas for 
meetings and events each academic year. 

• 75% of faculty will recommend the learning 
commons’ services to their students each 
semester. 

To attract students to the learning commons 
who have never or rarely used the library’s 
services before.  

There will be an 80% increase in use of the 
learning commons over the five-year project 
implementation. This will be calculated through 
gate count, circulation of materials and rentals of 
the teaching lab. 
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Target Audiences 
Students comprise the majority of the internal target audience, but it was necessary to 

break this broad demographic term into subgroups. As the learning commons’ services are 
geared toward students, they remain the target group in the marketing plan. Error! Reference 
source not found. shows the internal target audiences, demographics, lifestyle, library usage, 
information needs, communication preferences, and competing services.  

SUNY IT has a large international student population, specifically from Asia, and there 
have been studies about “the problems of international students in a Western academic 
environment in the area of culture, language, social and personal uncertainties” (Mu, 2007). 
Many of these students have minimal experience in an academic library or writing a paper 
according to Western standards. It is important that international students be aware of the 
learning commons and its services in order to be academically successful. 

SUNY IT already has an office for students with disabilities. Instead of segregating 
services in another building, the move to the learning commons allows students access to 
additional services in one central location. The learning center provides students with a 
comfortable area to receive help from tutors and take tests. With offices in the same building, the 
commons fosters more interaction between the different groups, such as continuing education 
students and veterans. 

Again, students comprise the second group, but they are divided into freshmen, 
sophomore, junior, senior and graduate students. It is important to market individually to each 
group as they have different needs and wants. Freshmen will be more likely to look for tutoring 
help, while seniors may want help with job applications or interview tips. Professors will be 
more interested to have an area to conduct research or space to teach classes. 

Distance students will also need to be marketed to, though they will have minimal use of 
the library. But, information about online services and databases the learning commons provides 
will provide academic assistance to this group.  

The learning commons will be marketed to the non-college community, which includes 
individuals in the Utica area, parents and prospective students. These are potential users of the 
learning commons, so each group will have to be marketed to. Table 13 shows the external target 
audiences, demographics, lifestyle, library usage, information needs, communication 
preferences, and competing services. 

Funders provide money and resources to the college and learning commons. This group 
will want to see what resources and services will be in the space, as well as how it will help 
students learn. To receive the maximum support for the learning commons, this group will need 
to become aware of the space, so funders will know how their money will be spent.  

Vendors will need to be aware of what services and offices will be in the space. If this 
information is correctly marketed, it will help vendors sell proper equipment and furniture for the 
learning commons.  

Individuals in the profession will need to know what services and offices will be in the 
learning commons. With correct knowledge and information marketed to this group, the 
profession will inform students and peers about the learning common’s services.  
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Table 13 - Target Audiences 

Target 
Audience

s 

Demographics Lifestyle Library 
Usage 

Information 
Needs 

Communication 
Preferences 

Competing 
Service 

Alternative
s 

nt
s 

International 
Students 

 
 
 

New to the 
area, most 
likely living on 
campus 

Research, 
computer 
use, 
studying, 
information 
access 

ESL and tutoring 
to become 
comfortable with 
American grammar 

E-mail, texting, 
phone calls 

Student 
Center 

Students with 
Disabilities 

Typical 
student, may 
require special 
accommodation 
for events or 
courses 

Research, 
computer 
use, 
studying, 
information 
access 

Reading 
comprehension, 
test taking, note 
taking, special 
accommodations 

E-mail, texting, 
phone calls 

Student 
Center 

Continuing 
Education 

Retired persons 
or professionals 
who want to 
return to the 
workforce or 
move ahead in 
their careers, 
living off 
campus, 
commuter 

Research, 
computer 
use, 
studying, 
information 
access 

Computers, resume 
building, 
interviews, 
applying for jobs 

Telephone, e-
mail, phone calls 

Bookstore, 
community 
library 

 
Veterans 

Starting or 
continuing 
education 

Research, 
computer 
use, 
studying, 
information 
access 
 

Resume building, 
interviews, job 
prospects 

E-mail, texting, 
phone calls 

Community 
library 

 
St

ud
en

ts
 

 
Freshmen 

New to the 
area, most 
likely living on 
campus 

 
 
Studying, 
computer 
access, 
information 
access, 
group work 
 

Research help, 
writing center, 
reference 

 
 
 
 
 
 
 
 
Facebook, 
Twitter, blog, 
texting, e-mail 

 
 
 
 
 
 
 
 
Student 
center, dorm 
common 
room, 
bookstore 

 
Sophomores 

Most likely 
living on 
campus, 
deciding on 
major 

Research help, 
writing center, 
reference 

 
Juniors 

Most likely has 
chosen a major, 
living in off-
campus 
housing 

 
 
 
 
 

Research help, 
writing center, 
reference, resume 
building 
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Seniors 
 

Most likely 
living off-
campus, 
preparing for 
graduation, 
applying for 
jobs or 
graduate school 

Studying, 
computer 
access, 
information 
access 
 

Research help, 
writing center, 
reference, job 
applications/search, 
interviews, resume 
building 

 
Graduate  
 

Most likely 
living off-
campus, 
working as 
graduate 
assistant, has a 
job 

Reference, 
research, writing 
center, resume 
building, job 
applications/search 

 
Fa

cu
lty

 

All 
departments 
with the school 

Live off-
campus 

Research, 
course 
reserves and 
teaching 

Research, 
reference, request 
for text books and 
other 
supplementary 
materials for the 
classroom 

E-mail Office, 
home 

N
on

-c
ol

le
ge

 m
em

be
rs

-
U

tic
a 

co
m

m
un

ity
, 

pr
os

pe
ct

iv
e 

st
ud

en
ts

, 
pa

re
nt

s 
 

Mostly white, 
lower to 
middle-class 
citizens 

Career and 
goal-oriented 
and achieve 
optimal 
learning 
experience 
 
 

Library 
usage is not 
frequent, 
but likely to 
visit 
through 
guided tours 
and 
involvement 
in students’ 
activities 

Information about 
students and their 
needs and personal 
research, 
development 

E-mail, 
newsletters and 
information 
packets 

Public 
libraries, 
local 
schools, 
bookstore 

 V
en

do
rs

 
 

Businesses 
with 
professional 
experience 
providing 
resources and 
equipment 

Promote 
products and 
make a profit, 
professional 
connections 

Vendor’s 
will not use 
the library 
but their 
products in 
the library 
will 
increase 
their 
exposure 

Information about 
users of library 

E-mail and 
telephone calls 

Businesses 
in Utica area 
and furniture 
in storage at 
SUNY IT 

 
Fu

nd
er

s 
 

Mostly white, 
middle-class 
citizens 

Goodwill 
individuals 
who want to 
give back to 
college 
community 

Minimal 
usage, use 
for research, 
personal 
needs or 
attend 
events 

Personal, 
professional 
information needs 

E-mail, 
newsletters and 
information 
packets 

Public 
libraries and 
bookstores 
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N
on

-t
ra

di
tio

na
l 

st
ud

en
ts

-d
is

ta
nc

e,
 

on
lin

e 
st

ud
en

ts
 

 

New York 
citizens, 
individuals 
with access to 
a computer 

Career and 
goal-oriented 
and achieve 
optimal 
learning 
experience 

Minimal 
usage, 
likely to 
utilize 
website and 
online 
databases 

Research and 
assignment 
completions 

E-mail, library 
website and 
ANGEL 

Public 
libraries and 
bookstore 

 
 

Positioning Statement 
The learning commons at SUNY IT is the ideal place for a student to take control of his 

or her education. It provides students with access to the information, tools and academic support 
that will enable them to achieve their short- and long-term academic goals. It also provides a 
place for professors to provide supplementary instruction and forge bonds with students in an 
informal setting.  

 
 

Key Messages 
The following key messages are tailored to the characteristics of each target audiences: 
 

Audience Key Message 

International Students/Students 
with Disabilities/Continuing 
Education 

Need help with homework? Come to the learning 
commons for tutoring and writing assistance. 

Freshmen The Learning Commons—Where learning is anything but 
common. 

Sophomores/Juniors/Seniors Grab a coffee and collaborate! 

Faculty Reach more students by holding office hours in the 
learning commons; prove you’re more than just a 
professor. 

Service Partners Get your services known and reach more students than 
ever before! 
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Non-college members The Utica community is improved when its college 
students have resources and a place to learn, research, and 
collaborate. 

Vendors Put your products in our learning commons and become 
the standard for the new learning commons model. 

Funders Your donations benefit the social and educational needs of 
our students! 

Distance/online students Use the library’s online resources to enhance learning and 
connect to the college community. 

 
 

 

Message Delivery Strategies 

Tools 

Flyers and Posters 
Flyers and posters will be used to promote the opening of the learning commons, as well 

as what services and resources will be available. They will be strategically placed around campus 
in the student center, hallways, library and dorm areas. These posters will be colorful and eye-
catching. They will also have simple and easy-to-read messages, so people can easily see what 
services will be available in the learning commons.  

Email 
Email will be used to personally contact all students, incoming and returning, to notify 

them of the changes in the learning commons before classes begin in the Fall 2011 semester. 
Email will also be used systematically to alert students to major changes in the learning 
commons services and library collections.  

Twitter 
“Twitter is a real-time information network that connects you to the latest information 

about what you find interesting,” (Twitter, 2011). Twitter allows communication in creative 
ways in 140 characters or less including embedded media and URL sharing.  Through the use of 
different symbols, a person can communicate directly with another user, or with a whole group 
of people with a common interest. You can also “follow” users who tweet topics of interest to 
you. Twitter is used frequently in libraries to share information about library hours or operation, 
services, collections, special programs and online resources with their user groups (Fields, 2010).  

Twitter will be used to share with students the services available in the learning 
commons, to alert users to changes in services and operations and to make users aware of new 
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additions to the print and online collections available at the learning commons. Twitter is not a 
one-way means of communication, so learning commons users will be encouraged to reply with 
feedback and questions about the learning commons and services.  

Facebook 
Facebook is a social media network “that helps people communicate more efficiently 

with their friends, family and coworkers,” (Facebook, 2011). Facebook is popular among 
university students. Making “friends” and “liking” Facebook posts forms a network. Libraries 
often form a network with their users and post status updates about programs, services, and 
changes in policies (Click & Petit, 2010). Facebook will be used to alert students to special 
events and programming. Facebook allows friends to RSVP to events which will give learning 
commons staff an idea of the popularity and reach of learning commons programming.  

Coffee Card 
A coffee card will be used to entice the students to use the services at the learning 

commons. If a student uses three of the services offered by the learning commons, i.e. writing 
center, reference and tutoring, the coffee card will allow them to receive a free cup of coffee 
from the café.  By becoming exposed to what the learning commons has to offer, students will be 
able to see if it is a service they would like to use again. 

Action Plan and Timeline 
Twitter and Facebook accounts will be created for the SUNY IT learning commons in 

April 2011. In a combined effort, the SUNY IT social media accounts will announce the creation 
of the learning commons social media presence. Access will be provided from hyperlinks on the 
Cayan Library website and the SUNY IT home page.  Prior to student orientation and the 
beginning of classes for the Fall 2011 semester, flyers and posters will be printed and distributed 
around campus. See Table 14 below.  

 
Table 14 - Timeline 

Task Timeline 
Create Twitter & Facebook accounts Early April 2011 

Create mock-ups for flyers/posters Early April 2011 

Order flyers/posters Mid-April 2011 

Post flyers/posters around campus Late April 2011 through May 2011 

Send email to incoming and returning students July and August 2011 

Manage and update social-media sites, send emails, display flyers and 
posters 

Each semester during mid-terms, 
finals, and when the learning 
commons holds special events.  
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Budget 
The marketing budget will be around $2,998.47 for the first year. Facebook, Twitter, and 

e-mail will be used to make students aware of the services electronically with support from 
traditional paper advertising in the form of posters and flyers. Most marketing tools will cost 
time, rather than money. With the use of student workers as moderators for the social network 
sites, there should be minimal effect on the library’s day-to-day operations. Flyers and posters 
will be posted in common areas on campus, such as the food court, student services, dorm areas 
and hallway bulletin boards. We will also use coffee cards as an incentive to come to the learning 
commons, so that the students can be exposed to our services. As the learning commons becomes 
more integrated into the school, cost may increase due to the increase in time required for student 
workers to manage the social media feeds.  See Table 15 below. 

 
Table 15 - Marketing Budget 

 Price Number of Items Total 

Flyers* $00.47 each 8.5” x 11, 100 lb. 
Paper Matte @ 250 

$117.13 

Poster* $45.33 each 2’ x 4’5”, Semi-gloss 
paper stock @ 4 

$151.32 

Facebook 

Once the group page is created, it 
should not take much time, minus 
posting events. The average 
student worker is paid $7.50 an 
hour. 

Approximately two 
hours per week to 
post events and 
updates. 

$7.50 @ 52 weeks: $780.00 

Twitter 

Twitter may take more time if the 
learning commons is integrated 
into the library’s daily operations. 
The average student worker is 
paid $7.50 per hour. 

One hour over the 
span of one work 
day, Monday 
through Friday 

$37.50 @ 52 weeks: 
$1,950.00 

Coffee 
Card** 

$0.01899 Loyalty card  
@ 5,000 

$94.95 

E-Mail**** 

Time spent composing and 
sending emails by librarians will 
account for all email costs. On 
average, academic librarians earn 
$15 per hour. 

5 hours a semester 
spent composing and 
sending emails to 
equal $75.  

$150 per academic year 

   $2,998.47*** 

*Pricing from largeformatposters.com 
**Pricing from 123print.com  
***This is the marketing budget for the first year. 
****Academic librarian hourly wage retrieved from LibraryJournal.com. 
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Responsible Parties 
Responsibility for upkeep and maintenance of the learning commons social-media 

accounts will be shared among the librarians of Cayan Library, student library workers, and the 
directors of the Learning Center. Student workers will be responsible for monitoring social 
media feeds to bring important posts to the attention of learning commons service providers. The 
librarians and learning commons directors will be responsible for answering inquiries specific to 
the services provided; librarians will answer queries about the collections; the Learning Center 
will be responsible for giving answers to questions about tutoring and writing assistance. Barbara 
Grimes will handle feedback about the learning commons in general. Student workers will place 
posters and flyers around campus as convenient. See Table 16 below. 

 
 

Table 16 - Responsible Parties1 

Staff Competencies Required Deliverable Time 

Librarians 

• Proficient with computers 
• Social-network skills 
• Organization 
• Able to create write-ups for 

events and news for 
learning commons 

• Answer library questions 

• Provide feedback and 
answers to inquiries 

• Write-ups for social-
network sites 

1.5 hours per week to 
create and update events 
on social-network sites 

Learning 
Commons 
Collaborators 

• Communication 
• Able to make effective and 

timely decisions 
• Sign-off on learning 

commons’ events/news 
• Organization 

• Distribute effective 
decisions to parties 
about learning 
commons 

• Provide feedback and 
answers to inquiries 

1.5 hours per week to 
respond to inquiries,  
approve social-network 
tools and communicate 
with outside groups 

Student 
Workers 

• Social-network skills 
• Organization 
• Able to take direction  
• Need minimal guidance 

• Distributing flyers and 
posters on campus 

• Write-ups for social-
network sites 

2 hours per week to help 
librarians create and 
manage social-network 
sites and hang flyers and 
posters 

 
  

                                                
1 All times and deliverables included in the table above will be incorporated into the regular work schedules 

of the responsible parties.  
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Mockups of Selected Marketing Methods 
 

 
Figure 3 - Mockup of Learning Commons Facebook Page 

 
 
Shown in Figure 4 below, is the Twitter account for the Learning Commons at Queens 

University in Ontario, Canada. A similar style will be used to create the Twitter account for 
SUNY IT learning commons.  
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Figure 4 - Queens Learning Commons Twitter Profile

 

Figure 5, below is a mock-up of the coffee card used by students. After using a learning 
commons service, one of the wildcats will be stamped. When all three are stamped, the student 
can bring the card to the learning commons café to redeem it for a free coffee.  

 

 

Figure 5 - Coffee Card Mock-up	  
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 Assessment Plan for SUNY IT Learning 
Commons 

 

Introduction 
Assessment will play an important role in the development the learning commons. The 

assessment methods used will help assessors determine what services are useful for users of the 
learning commons and which ones need to be modified to become more useful and utilized.  
Most of the current assessment done at SUNY IT has been visual estimations and information 
based on the previous experiences of the university librarians. Once the new freshman 
dormitories are built and the school experiences an increase in its on-campus student population, 
the learning commons staff will need to assess the needs of the on-campus students and compare 
these results with that of the commuter students who have been the overwhelming majority of 
the student population in the past.   

Goals: 
• To make the library a user-friendly space that is not intimidating 
• To create a space for building connections between peers, faculty and librarians. 
• To create a teaching lab for more formal interaction between faculty and students on non-

course related topics. 
• To build a café. 
• To help recruit, retain, and graduate students. 
• Provide vital services for student learning needs. 

Outcomes (listed in order of importance): 
1. The learning commons will experience an increase in traffic. 
2. Students will have a better understanding of their coursework and will perform better in 

school and increase their G.P.A.s. 
3. Students will use social interactions to enhance the learning process through collaborative 

learning, tutoring centers, and other learning commons services.  
4. Create a more comfortable, social, and relaxed working and/or learning environment. 
5. Create a social learning environment that is not restricted to the confines of the 

classroom. 
6. Students will be more comfortable asking their professors for help by interacting with 

them outside of the classroom. 
7. Student/Faculty interaction outside the classroom will increase with faculty becoming 

more involved in student learning. 
8. The library will be promoted and used as a study space. 
9. More students will utilize the services provided by the learning commons and experience 

learning outside of the classroom. 
10. Students will be exposed to and develop interests in a broader range of subjects. 
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11. SUNY IT will retain students by providing them with an environment for social and 
course-related interaction outside of the classroom. 

12. Graduated, successful students will gain notoriety for the university. 
13. The learning commons will become a vital asset to the university and can be used to 

recruit students. 
14. Users will be exposed to the learning commons in a different form. 
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Relevant Literature 
“The rapidly changing needs of students require constant refinement of the services; 

refinement based on the feedback of primary users is integral to the success of a service such as a 
learning commons” (Fuller, 2009). After planning and marketing a learning commons, it is 
imperative to assess services to discover if user needs are met. Without assessment, it is near-to-
impossible to formulate plans for future developments that benefit users. Assessment information 
should include who visits the learning commons and how often, what services are and are not 
used and what products or services are needed. To understand what works in a learning 
commons, those features could be enhanced, but it is important to understand what services don’t 
work, so funds and efforts are properly allocated. 

In 2006, UMASS Amherst Learning Commons administered a 23-question survey to 
users to access services in the learning commons. The purpose of the survey was to determine if 
current services and resources met user needs. Questions included “How do users want to receive 
research assistance and technology support,” “What activities do users say they perform in the 
library building and what services currently offered do they say they use” and “What 
improvements or additions do users think should be made to existing services, facilities and 
technologies?” (Moore & Wells, 2009). Out of 3,750 surveys administered, the library received 
more than 700 responses.  

UMASS opened its learning commons doors to more than 20,000 students in late 2005. 
Hundreds of computers were available for students, as well as seating areas for study groups. 
According to the survey, the implementation of the writing center was one of the most successful 
and widely-used services. Previously located in another building, the writing center did not 
receive as many visitors until it moved. “The number of one-on-one tutoring sessions jumped to 
33% in the first semester of service in the learning commons,” and students declared the writing 
center “has been very helpful to [their] writing skills” and it is the “prime contributor to [their] 
academic success.” (Moore & Wells, 2009). Numerous survey respondents requested increased 
hours at the writing center.  

Roving librarians were another service students found helpful. When librarians rove, they 
reach out to students who may be hesitant to ask for help or know what questions to ask. When 
librarians visit students among the stacks or computer clusters, they ask students if assistance is 
needed. Students found this service useful because it provided links to databases and answers to 
questions. Student responses included: “It was helpful because if I need help, I might not want to 
get up and lose my place, or I might not know who to see” and “I appreciate the offer I think it is 
great, especially for people who do not want to lose their spot, leave their stuff unattended, or are 
too timid to ask for help” (Moore & Wells, 2009). This face-to-face interaction between library 
staff and students was valuable because it provided students with assistance and forged 
connections. 

After discovering what services were popular, UMASS users suggested enhancements 
that would enhance learning, and improvements included instruction, services, technologies and 
facilities: 

  
Respondents said they wanted more: computers, equipment, software, 

electricity, wireless access, laptops to borrow, food and drink choices, space, 
seating, quiet study and staff. They wanted to meet with representatives of 
academic departments or majors. They desired several policy changes: time limits 
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on workstations, reservations and behavior policy enforcement. Respondents 
wanted assistance with and instruction in study skills, time management, and 
software applications while in the learning commons. They specifically requested 
workshops on library research, source evaluation, writing and bibliography 
creation, Web design and overcoming math anxiety” (Moore & Wells, 2009).  
  
Lastly, another additional way to assess usage was to monitor library traffic and compare 

it to previous years. Because there were more services, it was no surprise activity and visitations 
increased. In the 2007 fiscal year, visits to the library increased around 81%, with around 20-
70% increase monthly. “The gate count for March 2006 [the month the survey was administered] 
was 73% higher than in March 2005” (Moore & Wells, 2009). Through this count, increased 
traffic was present at Amherst because of the learning commons, and students had no need to 
travel far for assistance or places to study.  

Similarly, an online survey was administered at UConn’s learning commons because to 
see if provided serviced were needed or wanted.  A 28-question survey was given to determine 
satisfaction levels of current services, and to discover what resources users want in the learning 
commons. Specifically designed for undergraduate students (the most frequent users of the 
learning commons), they were asked how often and why they use the area (Fuller, 2009). Results 
included multiple visits each week for use of individual or group-study spaces, socialization or 
computer-use (Fuller, 2009). Fuller also commented that some services not frequently utilized 
included research assistance and IM reference chats. Users wanted more computers, power 
outlets for laptops, better noise control and more chairs and tables for individual and group work 
stations (Fuller, 2009). Though the UConn learning commons was frequently visited and services 
used, librarians realized they needed to evaluate current conditions to meet current user needs. 
Through the survey, librarians know what changes need to be made so traffic into the learning 
commons remains steady.    

Another assessment includes the review and functionality of the learning-commons 
website. Users look toward this site to see hours of operation and what services are offered. Like 
the physical space and services of learning commons, its website should be assessed to meet 
student needs. A study was conducted that assessed 72 academic libraries learning common’s 
websites, and evaluation criteria included ease of navigation, labeling and organization (Leeder, 
2009). Study administrators wanted to see what information was effective or needed 
improvement. Leeder (2009) discovered a majority of sites were difficult to navigate, search 
engines hard to locate and needs of users were not met. Users wanted the site to have 
functionality, community and engagement, as well as a design that was aesthetic and easy to use 
(Leeder, 2009). If website design is simple and appeals to users, information is found more 
effectively and quickly. Implementation of these recommendations could bring more user-traffic 
to the learning commons and its website.  

Users were also asked what resources or tools were most helpful, and responds included 
“IM reference widget,” “group-study reservation rooms,” “laptop checkout service” and “podcast 
that explains services available (Leeder, 2009). Services such as research guides or information 
about librarians’ specialties were not considered the most useful tools on the sites. The study 
included what future features users wanted, and answers included more active communication 
and interaction. This would be achieved through blogs, student comments and feedback, increase 
of multimedia and images and user-friendliness. “One respondent commented:  ‘We realize there 
is more we can do to take advantage of multimedia and new learning tools for more active 
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engagement with the site and to make it a more virtual Learning Commons’" (Leeder, 2009). 
Features users found that hindered information access included “text-heavy pages” and “complex 
navigation” (Leeder, 2009). If there is too much information on a page or information is hard to 
find, users become frustrated and won’t use the site. With this information from the assessment 
of the academic libraries’ websites, librarians can create learning-commons websites that provide 
useful information for users.  

“Learning commons, by their nature cannot remain static, but rather be in a continuous 
mode of refinement based on user feedback” (Fuller, 2009). The physical space, services and 
resources, as well as the website, of the learning commons are items that should be continually 
evaluated. Through feedback and assessment, learning commons can grow to meet needs of 
users. Information, such as discovering what services are utilized, provides librarians with a 
foundation to build a stronger collaborative and research space. Surveys, interviews and focus 
groups are evaluation tools that provide information as how to construct and amend present 
learning-commons system into a more productive space that creates an optimal learning 
environment for users.    
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Assessment Plan for Outcomes 

1. The learning commons will experience an increase in traffic.  

Target Audience On-campus and commuter students 

Methods & Goals for 
Evidence Collection 

Headcounts 

Recommendations for 
Pilot Assessment 

Headcounts will be administered weekly in study areas and departments will tally 
number of service visitors for one month.    

Alternative Methods & 
Tools 

Observation of number of computers, tables, chairs, services and study rooms used. 

Analysis of Evidence 
(Data Plan) 

Librarians and service directors will tally headcounts and analyze observation notes. 

How Assessors Will 
Know Outcome Has 

Been Met 

If there is a 25% increase of students that enter the learning commons. 

Result Scenarios & 
Decision-Making 

Indicators 

Outcome Met: If library traffic increases by 25% compared to traffic from the previous 
academic year.  
 
Outcome Not Met: If library traffic is below 25% compared to traffic from the 
previous academic year.   
 
Outcome Exceeded: If traffic is increased by more than 25% compared to traffic from 
the previous academic year. 

Recommendations for 
Reporting 

Headcount results will be analyzed and transformed into graphs that show what days are 
most and least popular for library traffic. These results will be delivered through email 
to learning commons staff and Assistant Provost Kyle Johnson’s office. 

Responsible Parties • Barbara Grimes (librarian) - assemble, conduct, analyze and report headcounts and 
note observations 

• Student workers - note observations and take headcounts 
• Program Directors (writing center, tutoring services, ANGEL, IT help desk, 

students with disabilities) - tally visitors and note observations 

Timelines Headcounts will be administered, starting the first day the learning commons opens. 
Observations will be ongoing.   
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2. Students will have a better understanding of their coursework and will 
perform better in school and increase their G.P.A.s 

Target Audience • On-campus students 
• Faculty 
• Parents of on-campus students 

Methods & Tools for 
Evidence Collection 

• Each semester’s university grade statistics and number of  honors students  
• Number of graduated students recorded each semester 
• Student and faculty surveys and focus groups 

Recommendations for 
Pilot Assessment 

Enlist five professors to include the learning commons as a resource on course syllabi. 
Have the professors ask and encourage students to use the learning commons 
throughout the semester. At the end of the semester, the professors can compare 
course grade averages to the same course average from the previous semester to see if 
student grades increased. 

Alternative Methods & 
Tools 

• Informal conversations with faculty and students about school performance and 
student needs 

• Student case studies 
• Parental feedback on student performance solicited through email, letters or 

social media 

Analysis of Evidence • Learning-commons staff will gather student grade and graduation statistics from 
admissions and each academic department to see if grades have increased or 
decreased one year after the learning commons has been fully initiated. 

• Learning commons staff will give one survey to students and one survey to 
faculty, form one student focus group and one faculty focus group each semester 
to determine if the learning commons is increasing student academic 
achievement.   

How Assessors Will 
Know The Outcome Has 

Been Met 

• 25% of student grades and honors achievements have increased since the 
implementation of the learning commons as compared to average grade statistics 
from the previous year. 

• 50% of survey and focus group participants report better understanding of 
coursework and grades since the implementation of the learning commons as 
compared to reports from the previous year. 

Result Scenarios & 
Decision Making 

Indicators 

Outcome Met: If positive results occur (equal to the percentages indicated above) 
then learning commons staff will use this evidence to create support for and 
investment in the commons from students, faculty, the university and SUNY 
community, donors and vendors. This will help the learning commons to continue to 
support the amount of students using its services. 
 
Outcome Not Met: If negative results occur (less than the percentages indicated 
above) learning commons staff must work harder to emphasize using the commons 
and its services to enhance student learning, collaboration and academic success. This 
can be done through soliciting the help of faculty, parents and other supporters of the 
project and through innovative marketing strategies. 
 
Outcome Exceeded: If positive results occur (greater than the percentages indicated 
above) the library will not only be able to use this as evidence to create support for the 
learning commons, but add other services to benefit the students the library might not 
have been able to add previously. 
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Recommendations for 
Reporting 

All of the above assessment results can be reported in the following formats: 
• Learning Commons Facebook page and through Tweets 
• SUNY IT annual report 
• Email blasts targeted individually to alumni, parents, students, and faculty 
• Library website and newsletters 
• Charts, tables, and photos on posters displayed in strategic areas throughout 

campus 
• Local media sources (newspaper, radio or television network) 

Responsible Parties • Librarians and Provost 
• SUNY IT Department of Admissions 
• One representative from each SUNY IT academic department 

Timeline The assessment methods should be ongoing and begin in the fall semester of 2011. 
Grade and graduation statistics and number of honors students will need to be 
recorded beginning at the end of the fall 2011 semester. These assessments will also 
be ongoing. 

 

3. Students will use social interactions to enhance the learning process 
through collaborative learning, tutoring centers, and other learning commons 
services 

Target Audience • On-campus students 
• Faculty 

Methods & Tools for 
Evidence Collection 

• Keep daily observation statistics based on the number of students working 
collaboratively or in groups in the commons 

• Daily statistics for the number of students who use each learning commons 
service (library, tutoring centers, IT help desk and student disabilities) 

Recommendations for 
Pilot Assessment 

After students have used a learning commons service, such as tutoring in the math 
center, have the tutors informally ask the students if the session was helpful to them, if 
they feel that working with someone else has made learning easier, and if they would 
use the service again or recommend it to another student. Make sure the tutors record 
the students’ answers afterwards. 

Alternative Methods & 
Tools 

• Student feedback solicited through the learning commons’ Facebook page and 
Twitter account 

• Informal conversations and observations of student collaboration 
• Recorded staff anecdotes 

Analysis of Evidence • Daily observation statistics based on the number of students working 
collaboratively or in groups in the commons will be recorded by librarians and 
student workers. 

• Daily statistics for the number of students who use each learning commons 
service will be counted weekly by each learning commons service department 
head and will be totaled at the end of each semester. 

How Assessors Will 
Know The Outcome Has 

Been Met 

• 50% of daily learning commons users will engage in collaboration or group study 
as compared to the reports from the previous year. 

• 25% increase in use of each learning commons service compared to percentage of 
student use before becoming part of the learning commons in the previous year. 

Result Scenarios & Outcome Met: If positive results occur (equal to the percentages indicated above) 



Alvayay, Brawley, Kowalski, Portier  46 

Decision Making 
Indicators 

then learning commons staff will use this evidence to create support for and 
investment in the commons from students, faculty, the university and SUNY 
community, donors and vendors. This will help the learning commons to continue to 
support the amount of students using its services. 
 
Outcome Not Met: If negative results occur (less than the percentages indicated 
above) learning commons staff must work harder to emphasize using the commons 
and its services to enhance student learning, collaboration, and academic success. This 
can be done through soliciting the help of faculty, parents and other supporters of the 
project and through innovative marketing strategies. 
 
Outcome Exceeded: If positive results occur (greater than the percentages indicated 
above) the library will not only be able to use this as evidence to create support for the 
learning commons, but add other services to benefit the students the library might not 
have been able to add previously. 

Recommendations for 
Reporting 

All of the above assessment results can be reported in the following formats: 
• Learning Commons Facebook page and through Tweets 
• SUNY IT annual report 
• Email blasts targeted individually to alumni, parents, students and faculty 
• Library website and newsletters 
• Charts, tables, and photos on posters displayed in strategic areas throughout 

campus 
• Local media sources (newspaper, radio or television network) 

Responsible Parties • Librarians 
• Student Workers 
• Head of Writing Center 
• Head of Math Center 
• Head of Student Disabilities Services 
• Head of IT Help Desk 

Timeline The assessment methods should be ongoing and begin in the fall semester of 2011. 
Grade and graduation statistics and number of honors students will need to be 
recorded beginning at the end of the fall 2011 semester. These assessments will also 
be ongoing. 

 

4. Create a more comfortable, social and relaxed working and/or learning 
environment. 

Target Audience On-campus and commuter students 

Methods & Goals for 
Evidence Collection 

Surveys 

Recommendations for Pilot 
Assessment 

Students will be surveyed about how they feel about learning and socializing in 
the learning commons.   

Alternative Methods & Tools Observation of student behavior and attitude in the learning commons. 

Analysis of Evidence (Data 
Plan) 

Results from focus groups, interviews, surveys and observations will be analyzed 
to see if the learning commons is a social and relaxed atmosphere for socializing 
and interacting with peers and instructors.  
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How Assessors Will Know 
Outcome Has Been Met 

If 60% of student surveys, interviews and focus groups agree the learning 
commons is a relaxed and comfortable social atmosphere.  

Result Scenarios & Decision-
Making Indicators 

Outcome Not Met: If 60% of students have high satisfaction levels for learning-
commons environment compared to results from the previous academic year.  
 
Outcome Not Met: If student satisfaction levels are below 60% compared to 
results from the previous academic year.  
 
Outcome Exceeded: If more than 60% of students have high comfort, relaxed 
and social satisfaction levels for the learning commons compared to results from 
the previous academic year. 

Recommendations for 
Reporting 

Results will be analyzed and reported to internal library staff and learning 
commons department heads through email and staff meetings.  

Responsible Parties • Barbara Grimes (librarian)-create, administer, analyze and report interview, 
survey and focus-group results and note observations 

Timelines Survey, interview and create focus groups in December 2011, and implement 
results. Do process over again in May 2012 to see if satisfaction levels increased 
or decreased.   

 

5. Create a social learning environment that is not restricted to the confines of 
the classroom. 

 
Target Audience 

On-campus and commuter students 

Methods & Goals for Evidence 
Collection 

Surveys that will assess if students feel comfortable to study, interact with 
professors and peers, research, learn and receive tutoring help from 
departments 

Recommendations for Pilot 
Assessment 

Ten students will be surveyed to discover if the learning commons provides an 
environment that benefits needs and wants outside the classroom. 

Alternative Methods & Tools Observation will be a secondary tool. Notes will be taken to see what levels of 
interactions students have with professors, peers and learning-commons 
departments.   

Analysis of Evidence (Data 
Plan) 

Results will be analyzed each semester to note changes in satisfaction levels of 
students. 

How Assessors Will Know 
Outcome Has Been Met 

If 60% of students surveyed have high satisfaction levels and view the learning 
commons as an area to learn, study and interact outside the traditional 
classroom. 

Result Scenarios & Decision-
Making Indicators 

Outcome Met: If 60% of students have high satisfaction levels compared to 
results from the previous academic year.  
 
Outcome Not Met: If less than 60% do not have satisfaction level compared 
to results from the previous academic year. 
 
Outcome Exceeded: If more than 60% of students have high satisfaction 
levels compared to results from the previous academic year. 
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Recommendations for 
Reporting 

Results will be analyzed and reported to library staff and department heads 
through email and reports. 

Responsible Parties Barbara Grimes (librarian)-Create, administer, analyze and report results and 
note observations 

Timelines Students will be surveyed December 2011. Results will be analyzed, and 
students will be surveyed again in May 2012.  

 

6. Students will be more comfortable asking their instructors for help by 
interacting with them outside of the classroom. 

Target Audience On-campus and commuter students, instructors 

Methods & Goals for 
Evidence Collection 

Surveys and number of teaching lab reservations 

Recommendations for 
Pilot Assessment 

A survey that indicates the number of times an instructor visits the learning commons 
to interact with and help students learn will be administered, as well as if office hours 
are held and where. Students will be given a survey to discover satisfaction and 
comfort levels of interactions with professors outside the classroom.  

Alternative Methods & 
Tools 

Observation of which professors hold office hours at the learning commons, and if 
students visit.  

Analysis of Evidence 
(Data Plan) 

The librarians will compile and analyze results from surveys, observations and 
instructional room reservations. 

How Assessors Will 
Know Outcome Has 

Been Met 

If 5% of professors hold office hours in the learning commons and 10% more students 
interact with instructors outside the classroom.  

Result Scenarios & 
Decision-Making 

Indicators 

Outcome Met: If 5% of professors hold office hours, and 10 students interact with 
instructors outside the classroom compared to results from the previous academic year.  
 
Outcome Not Met: If less than 5% of instructors hold office hours, and less than 10% 
of students interact with professors outside the classroom compared to results from the 
previous academic year.  
 
Outcome Exceeded: If more than 5% of instructors hold office hours in the learning 
commons, and more than 10% of students interact with instructors outside the 
classroom compared to results from the previous academic year. 

Recommendations for 
Reporting 

Instructor and student surveys will be analyzed and compiled at the end of each 
semester. Results will be reported through percentages of instructors who utilize the 
learning commons and interact there with students and levels of student satisfaction. 
Instructional classroom reservations will also be noted in the reports. Results will be 
delivered through email to all SUNY IT instructors, and posted on the learning-
commons website. 

Responsible Parties • Barbara Grimes (librarian)- Create, administer, analyze and report survey 
responses at the end of the semester and note observations 

• Student workers-note observations and take headcounts 

Timelines Surveys will be administered to professors and students to discover learning-commons 
usage and interactions, to be included in the faculty evaluations at the end of each 
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semester. Observations are ongoing.  

 

7. Student/Faculty interaction outside the classroom will increase with faculty 
becoming more involved in student learning. 

Target Audience Faculty and on-campus Students 

Methods & Tools for 
Evidence Collection 

• Count number of courses taught in the teaching lab 
• Count number of students and faculty involved 
• Implement a sign-in or RSVP system for keeping track of repeat attendees, offer 

voluntary feedback form (print and online) for students to comment on 
familiarity with faculty lecturer 

Recommendations for 
Pilot Assessment 

Offer three lectures by one professor in the professor’s area of interest. Count student 
attendance. Poll students after each lecture on the degree of familiarity with faculty 
member, degree of familiarity with topic, degree of interest in topic and impressions 
of the teaching lab as a space. Poll faculty member on familiarity with students before 
first lecture and after last lecture.   

Alternative Methods & 
Tools 

• Meet with professors about their experiences in the teaching lab and changing 
familiarity with and awareness of student learning 

• Informal post-lecture mingling with students to gage involvement with faculty 

Analysis of Evidence Librarian in charge of the teaching lab will collect and analyze the data and notes 
from informal interviews for review by learning commons directors. 

How Assessors Will 
Know The Outcome Has 

Been Met 

• Lectures are attended by 15 students, 20% of students attend multiple lectures  
• Voluntary student feedback responses show an increase in interaction with 

faculty lecturer for repeat attendees 

Result Scenarios & 
Decision Making 

Indicators 

Outcome Met: If positive results occur, learning commons directors can use the 
results of the teaching lab assessments to induce more faculty members to participate 
in the teaching lab’s informal instruction. Assessment results can also be used in 
student recruiting materials. 
 
Outcome Not Met: If negative results occur, learning commons directors and staff 
will need to develop a more targeted marketing strategy to draw in students. Learning 
commons directors will also need to recruit faculty lecturers who have more 
innovative ideas in line with student interests.  
 
Outcome Exceeded: If results occur to a positive degree greater than the percentages 
above, the learning commons directors should use the assessment results as a focal 
point in requesting funds from the university to develop more teaching opportunities 
in the learning commons. Assessment results can also be used in student recruiting 
materials. 

Recommendations for 
Reporting 

Graphical representation of attendance, repeat attendance and voluntary student 
feedback results. 

Responsible Parties Librarian in charge of the teaching lab reservations and operations will collect data 
and analyze results. 
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Timeline Student attendance and faculty participation counts should be ongoing from the 
creating of the teaching lab, voluntary student feedback forms should be made 
available in print at each lecture and electronically following each lecture, as new data 
is made available assessment should continue with reports released at the end of each 
semester 

8. The library will be promoted and used as a study space. 

Target Audience On-campus and commuter students 

Methods & Goals for 
Evidence Collection 

Headcounts and group-study room reservations 

Recommendations for 
Pilot Assessment 

Group-study room reservations will be tallied weekly, and headcounts taken of 
students who use computers and tables in study areas. 

Alternative Methods & 
Tools 

Observation of study areas utilized by students. 

Analysis of Evidence 
(Data Plan) 

Group-study room reservations and headcount papers will be compiled and analyzed. 

How Assessors Will 
Know Outcome Has Been 

Met 

If 50% of the group-study rooms are reserved and 50% of chairs and tables are 
occupied. 

Result Scenarios & 
Decision-Making 

Indicators 

Outcome Met: If 50% of group-study rooms, chairs and tables are used compared to 
usage from the previous academic year. 
 
Outcome Not Met: If less than 50% of group-study rooms, chairs and tables are not 
used compared to usage from the previous academic year.  
 
Outcome Exceeded: If more than 50% of group-study rooms, chairs and tables are 
used compared to usage from the previous academic year. 

Recommendations for 
Reporting 

Study-room reservations and headcounts will be analyzed monthly, and results will be 
put into a graph. Results will be delivered to library personnel and service 
departments through email. 

Responsible Parties • Barbara Grimes (librarian)- Barbara Grimes (librarian)-assemble, conduct, 
analyze and report headcounts and study-room reservations, note observations 

• Student workers-note observations and take headcounts 

Timelines Study-room reservations will be analyzed weekly, and headcounts for study areas will 
be administered daily once the learning commons opens. Observations will be 
ongoing. Study-room reservations will be analyzed weekly, and headcounts for study 
areas will be administered daily once the learning commons opens. Observations will 
be ongoing. 
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9. More students will utilize the services provided by the learning commons 
and experience learning outside of the classroom. 

Target Audience • On-campus students 
• Faculty 

Methods & Tools for 
Evidence Collection 

• Daily statistics for the number of students who use each learning commons 
service (library, tutoring centers, IT help desk and student disabilities) 

• Implement a sign-in or RSVP system for keeping track of repeat users 
• Student surveys and focus groups 

Recommendations for 
Pilot Assessment 

Place pencils and voluntary surveys about student learning in strategic places 
throughout the building, such as in the middle of study tables, at the IT Help Desk, and 
in the tutoring centers. Completed voluntary surveys should be turned in to the 
circulation desk. Add incentives for completing the surveys, such as free coffee. Have 
student workers collect and replenish these surveys each week for one semester. 

Alternative Methods & 
Tools 

• Informal conversations with other learning commons service providers 
• Observation of student use recorded informally in notebooks by staff 
• Recorded staff anecdotes 

Analysis of Evidence • Daily statistics for the number of students who use each learning commons 
service will be counted weekly by each learning commons service department 
head and will be totaled at the end of each semester. 

• A separate count of repeat users will be totaled weekly by each service head. 
• Learning commons staff will give one student survey and conduct one student 

focus group each semester to determine if the learning commons contributes to 
learning outside of the classroom.   

How Assessors Will 
Know The Outcome Has 

Been Met 

• 25% increase in use of each learning commons service compared to percentage of 
student use before becoming part of the learning commons. This will be 
compared against usage statistics from the previous year.  

• 15% increase in repeat users compared to number of repeat users in the previous 
year (before becoming part of the learning commons). 

• 50% of survey and focus group participants report using the learning commons to 
experience and enhance learning outside of the classroom as compared to reports 
from previous years. 

Result Scenarios & 
Decision Making 

Indicators 

Outcome Met: If positive results occur (equal to the percentages indicated above) 
then learning commons staff will use this evidence to create support for and 
investment in the commons from students, faculty, the university and SUNY 
community, donor, and vendors. This will help the learning commons to continue to 
support the amount of students using its services. 
 
Outcome Not Met: If negative results occur (less than the percentages indicated 
above) learning commons staff must work harder to emphasize using the commons 
and its services to enhance student learning, collaboration, and academic success. This 
can be done through soliciting the help of faculty, parents and other supporters of the 
project and through innovative marketing strategies. 
 
Outcome Exceeded: If positive results occur (greater than the percentages indicated 
above) the library will not only be able to use this as evidence to create support for the 
learning commons but also to add other services to benefit the students that the library 
might not have been able to add previously. 
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Recommendations for 
Reporting 

All of the above assessment results can be reported in the following formats: 
• Learning Commons Facebook page and through Tweets 
• SUNY IT annual report 
• Email blasts targeted individually to alumni, parents, students, and faculty 
• Library website and newsletters 
• Charts, tables, and photos on posters displayed in strategic areas throughout 

campus 
Local media sources (newspaper, radio or television network) 

Responsible Parties • Librarians 
• Head of Writing Center 
• Head of Math Center 
• Head of Student Disabilities Services 
• Head of IT Help Desk 

Timeline The assessment methods should be ongoing and begin in the fall semester of 2011. 
Grade and graduation statistics and number of honors students will need to be recorded 
beginning at the end of the fall 2011 semester. These assessments will also be 
ongoing. 
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10. Students will be exposed to and develop interests in a broader range of 
subjects. 

Target Audience On-campus students 

Methods & Tools for 
Evidence Collection 

• Count number of student attendees to each lecture 
• Count number of topics offered, count number of repeat attendees 
• Offer voluntary feedback form (print and online) for students to comment on 

interest in teaching lab lectures 

Recommendations for 
Pilot Assessment 

Offer three lectures by one professor in the professor’s area of interest. Count student 
attendance. Poll students after each lecture on the degree of familiarity with faculty 
member, degree of familiarity with topic, degree of interest in topic and impressions 
of the teaching lab as a space. Poll faculty member on familiarity with students before 
first lecture and after last lecture.   

Alternative Methods & 
Tools 

• Informal post-lecture mingling with students to gage interests 

Analysis of Evidence Librarian in charge of the teaching lab will collect and analyze the data and notes 
from informal interviews for review by learning commons directors. 

How Assessors Will 
Know The Outcome Has 

Been Met 

• Topics are offered in more than five subject categories on a regular basis 
• Half of voluntary student feedback responses show interest in topics outside of 

concentration 

Result Scenarios & 
Decision Making 

Indicators 

Outcome Met: If positive results occur, learning commons directors can use the 
results of the teaching lab assessments to induce more faculty members to participate 
in the teaching lab’s informal instruction. Assessment results can also be used in 
student recruiting materials. 
 
Outcome Not Met: If negative results occur, learning commons directors and staff 
will need to develop a more targeted marketing strategy to draw in students. Learning 
commons directors will also need to recruit faculty lecturers who have more 
innovative ideas in line with student interests.  
 
Outcome Exceeded: If results occur to a positive degree greater than the percentages 
above, the learning commons directors should use the assessment results as a focal 
point in requesting funds from the university to develop more teaching opportunities 
in the learning commons. Assessment results can also be used in student recruiting 
materials. 

Recommendations for 
Reporting 

Graphical representation depicting the number of topics offered through degree 
programs compared to the number of topics offered through the teaching lab and 
perceived student interest from voluntary student feedback results. 

Responsible Parties Librarian in charge of the teaching lab reservations and operations will collect data 
and analyze results. 

Timeline Student attendance and faculty participation counts should be ongoing from the 
creating of the teaching lab, voluntary student feedback forms should be made 
available in print at each lecture and electronically following each lecture, as new data 
is made available assessment should continue with reports released at the end of each 
semester 
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11. SUNY IT will retain students by providing them with an environment for 
social and course-related interaction outside of the classroom 

Target Audience Students currently attending the university 

Methods & Tools for 
Evidence Collection 

• Compare G.P.A of the student before the learning commons was implemented 
versus after.  

• Visual assessment by librarians whether the learning commons has become a 
more social environment 

• Compare the use of the tutoring center before it was merged into the learning 
commons versus after 

Recommendations for 
Pilot Assessment 

• Enlist five professors to include the learning commons as a resource on their 
course syllabi. Have the professors ask and encourage their students to use the 
learning commons throughout the semester. At the end of the semester, the 
professors can compare course grade averages to the same course average from 
the previous semester to see if student grades have increased.  

• Have a student worker count the number of students who stay longer than an hour 
in the library engaging in social behavior or studying 

Alternative Methods & 
Tools 

• Ask professors to assess student interaction in class in relation to the learning 
commons assignment 

• After professor gives learning commons assignment have students fill out a 
survey about their experience 

Analysis of Evidence The learning center director, Douglas Eich, will compile and analyze the data given to 
see if the learning commons is having a positive effect in the graduation and retention 
rate of students. 

How Assessors Will 
Know The Outcome Has 

Been Met 

• Librarians’ observation of a 20% increase in student use of the learning commons  
• 20% increase in use of the tutoring services as compared to their use before 

becoming part of the learning commons 
• Use of space will increase by 20%. Students will not just use the space as an 

individual space to study but as a space for group interaction. 

Result Scenarios & 
Decision Making 

Indicators 

Outcome Met:  If the learning commons is well-respected among rival/partner 
institutions. This is done if positive results occur (equaling the percentages above); if 
this happens then the library will have evidence to support the learning commons as an 
effect tool for students’ success rate. 
 
Outcome Not Met: If the learning commons does not result in a positive effect on 
students’ success.  This will be proven if the learning commons does not meet the 
outcomes above, if this happens then the learning commons services will need to be 
reevaluated to see if new marketing tools can be created to improve results or if 
changes in the services need to be made. 
 
Outcome Exceeded: If the learning commons is well-respected among rival/partner 
institutions and if the positive results exceed the percentages indicated above.   If so, 
then this can be given as evidence that the learning commons has not just had a 
positive effect on students live but essential for their success.  This can lead to adding 
more services for students that may not have been added previously. 
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Recommendations for 
Reporting 

The above assessment data will be reported in the following formats: 
• Learning Commons Facebook page and through Tweets 
• SUNY IT annual report 
• Email blasts targeted individually to alumni, parents, students, and faculty 
• Library website and newsletters  
• Charts, tables, and photos on posters displayed in strategic areas throughout 

campus 
Local media sources (newspaper, radio or television network) 

Responsible Parties Douglas Eich, the learning center director, will be in charge of collecting data, 
analyzing it and presenting it. Librarians will also be responsible for reporting and 
collecting data made from observations. 

Timeline The assessment methods would be on going starting Fall 2012.  We will do a pilot test 
for the assessment in Fall 2011, because considering that the learning commons is new 
and the freshmen dorms will just be opening up, the data collected later will be more 
accurate in assessing whether the learning commons is proving successful for students.  

 

12. Graduated, successful students will gain notoriety for the university  

Target Audience Prospective students, students currently attending SUNY IT and graduated students 

Methods & Tools for 
Evidence Collection 

• Compare student success rate before versus after implementation of learning 
commons 

• Keep tabs on alumni through email, letters, and phone calls. Their successes and 
achievements will reflect well on the university. 

Recommendations for 
Pilot Assessment 

• Compare the overall student G.P.A of the Fall 2011 semester to the Spring 2010. 

Alternative Methods & 
Tools 

• Give graduating seniors a survey about their learning commons experience  
• Survey professors who are actively using the learning commons as part of their 

curriculum 

Analysis of Evidence The learning center director, Douglas Eich, will compile and analyze the data given to 
see if the learning commons is having a positive effect in the graduation and retention 
rate of students. 

How Assessors Will 
Know The Outcome Has 

Been Met 

• 5% increase in graduation rate and student retention 
• Graduation rate increases by 5% with an increase of overall G.P.A by .5 
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Result Scenarios & 
Decision Making 

Indicators 

Outcome Met:  If the learning commons is well-respected among rival/partner 
institutions. This is done if positive results occur (equaling the percentages above); if 
this happens then the library will have evidence to support the learning commons as an 
effect tool for students’ success rate. 
 
Outcome Not Met: If the learning commons does not result in a positive effect on 
students’ success.  This will be proven if the learning commons does not meet the 
outcomes above, if this happens then the learning commons services will need to be 
reevaluated to see if new marketing tools can be created to improve results or if 
changes in the services need to be made. 
 
Outcome Exceeded: If the learning commons is well-respected among rival/partner 
institutions and if the positive results exceed the percentages indicated above.   If so, 
then this can be given as evidence that the learning commons has not just had a 
positive effect on students live but essential for their success.  This can lead to adding 
more services for students that may not have been added previously. 

Recommendations for 
Reporting 

The above assessment data will be reported in the following formats: 
• Learning Commons Facebook page and through Tweets 
• SUNY IT annual report 
• Email blasts targeted individually to alumni, parents, students, and faculty 
• Library website and newsletters  
• Charts, tables, and photos on posters displayed in strategic areas throughout 

campus 
Local media sources (newspaper, radio or television network) 

Responsible Parties Douglas Eich, the learning center director, will be in charge of collecting data, 
analyzing it and presenting it. Librarians will also be responsible for reporting and 
collecting data made from observations. 

Timeline The assessment methods would be on going starting Fall 2012.  We will do a pilot test 
for the assessment in Fall 2011, because considering that the learning commons is new 
and the freshmen dorms will just be opening up, the data collected later will be more 
accurate in assessing whether the learning commons is proving successful for students.  

 

13. The learning commons will become a vital asset to the university and can 
be used to recruit students 

Target Audience Prospective students 

Methods & Tools for 
Evidence Collection 

• Formal poll asking the incoming students if the learning commons played a role 
in their decision to apply  

• Formal poll asking currently enrolled students if they would recommend SUNY 
IT based on the learning commons 

Recommendations for 
Pilot Assessment 

• Wait until learning commons is fully developed before polling students on their 
application decisions 

• Will ask  a small group of students graduating in Spring 2012 if  they would 
recommend attending SUNY IT based on the learning commons 

Alternative Methods & 
Tools 

• Poll student workers at the library about their use of the library and other students 
use 

Analysis of Evidence The learning center director, Douglas Eich, will compile and analyze the data given to 
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see if the learning commons is having a positive effect in the graduation and retention 
rate of students. 

How Assessors Will 
Know The Outcome Has 

Been Met 

• 15% increase in number of applications compared to previous semesters 
compared to the previous year. 

• 15% increase in use of learning commons by freshman from fall semester to the 
Spring semester. 

• 10% of students mention that the learning commons was a factor in their 
enrollment compared to the previous year. 

Result Scenarios & 
Decision Making 

Indicators 

Outcome Met:  If the learning commons is well-respected among rival/partner 
institutions. This is done if positive results occur (equaling the percentages above); if 
this happens then the library will have evidence to support the learning commons as an 
effect tool for students’ success rate. 
 
Outcome Not Met: If the learning commons does not result in a positive effect on 
students’ success.  This will be proven if the learning commons does not meet the 
outcomes above, if this happens then the learning commons services will need to be 
reevaluated to see if new marketing tools can be created to improve results or if 
changes in the services need to be made. 
 
Outcome Exceeded: If the learning commons is well-respected among rival/partner 
institutions and if the positive results exceed the percentages indicated above.   If so, 
then this can be given as evidence that the learning commons has not just had a 
positive effect on students live but essential for their success.  This can lead to adding 
more services for students that may not have been added previously. 

Recommendations for 
Reporting 

The above assessment data will be reported in the following formats: 
• Learning Commons Facebook page and through Tweets 
• SUNY IT annual report 
• Email blasts targeted individually to alumni, parents, students, and faculty 
• Library website and newsletters  
• Charts, tables, and photos on posters displayed in strategic areas throughout 

campus 
• Local media sources (newspaper, radio or television network) 

Responsible Parties Douglas Eich, the learning center director, will be in charge of collecting data, 
analyzing it and presenting it. Librarians will also be responsible for reporting and 
collecting data made from observations. 

Timeline The assessment methods would be on going starting Fall 2012.  We will do a pilot test 
for the assessment in Fall 2011, because considering that the learning commons is new 
and the freshmen dorms will just be opening up, the data collected later will be more 
accurate in assessing whether the learning commons is proving successful for 
students.  
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14. Users will be exposed to the learning commons in a different form. 

Target Audience On-campus students 

Methods & Tools for 
Evidence Collection 

• Count number of student attendees to each lecture 
• Offer voluntary feedback form (print and online) for students to comment on the 

teaching lab as a space 

Recommendations for 
Pilot Assessment 

Offer three lectures by one professor in the professor’s area of interest. Count student 
attendance. Poll students after each lecture on the degree of familiarity with faculty 
member, degree of familiarity with topic, degree of interest in topic, and impressions 
of the teaching lab as a space. Poll faculty member on familiarity with students before 
first lecture and after last lecture.   

Alternative Methods & 
Tools 

Informal post-lecture mingling with students to gage impression of the teaching lab 

Analysis of Evidence Librarian in charge of the teaching lab will collect and analyze the data and notes from 
informal interviews for review by learning commons directors. 

How Assessors Will 
Know The Outcome Has 

Been Met 

• Lectures are attended by 15 students 
• Voluntary student feedback shows students have used at least three services in the 

learning commons 

Result Scenarios & 
Decision Making 

Indicators 

Outcome Met: If positive results occur, learning commons directors can use the 
results of the teaching lab assessments to induce more faculty members to participate 
in the teaching lab’s informal instruction. Assessment results can also be used in 
student recruiting materials. 
 
Outcome Not Met: If negative results occur, learning commons directors and staff 
will need to develop a more targeted marketing strategy to draw in students. Learning 
commons directors will also need to recruit faculty lecturers who have more innovative 
ideas in line with student interests.  
  
Outcome Exceeded: If results occur to a positive degree greater than the percentages 
above, the learning commons directors should use the assessment results as a focal 
point in requesting funds from the university to develop more teaching opportunities in 
the learning commons. Assessment results can also be used in student recruiting 
materials. 

Recommendations for 
Reporting 

Statistics taken from teaching lab attendance numbers as compared to learning 
commons services users displayed graphically as percentages of the student body.  

Responsible Parties Librarian in charge of the teaching lab reservations and operations will collect data and 
analyze results. 

Timeline Student attendance and faculty participation counts should be ongoing from the 
creating of the teaching lab, voluntary student feedback forms should be made 
available in print at each lecture and electronically following each lecture, as new data 
is made available assessment should continue with reports released at the end of each 
semester 
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Timeline for Continuous Assessment 
The dates provided in the Timeline for Continuous Assessment were taken from the 

tables in the Assessment Plan for Outcomes. Because the SUNY IT learning commons is being 
implemented during a five-year period, most of the assessments will be performed on an ongoing 
basis. As technology advances and as the students and school continue to grow and change, the 
assessment process should also continue to ensure the project’s growth and success into the 
future. 

 
Outcome Start Date Repeat Frequency 

1 Learning commons opening 
day 

Ongoing Continuous 

2 Café opening day Ongoing Weekly, random day/time each week 
3 Fall 2011 Ongoing At the end of every semester 
4 Learning commons opening 

day 
Ongoing Daily observations, daily statistics for 

usage 
5 December 2011 Repeat May 

2012 
At the end of every semester 

6 December 2011 Ongoing At the end of every semester 
7 December 2011 Ongoing At the end of every semester 
8 Teaching lab opening day Ongoing After every lecture in the teaching lab 
9 Learning commons opening 

day 
Repeat May 
2012 

Weekly study room reservation counts 
and daily head counts 

10 Learning commons opening 
day 

Ongoing Daily statistics for student usage, at 
the end of every semester service and 
focus groups 

11 Teaching lab opening day Ongoing After every lecture in the teaching lab 
12 May 2012 Ongoing Yearly comparison of results to 

previous year, weekly observations 
13 May 2012 Ongoing Yearly comparison of results to 

previous year 
14 Fall 2012 Ongoing At the beginning of every Fall 

semester for new students, at 
graduation  

15 Teaching lab opening day Ongoing After every lecture in the teaching lab 
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Impact Rubric 
 

Indicators Preliminary Progressing Exemplary Data Source 

Foot Traffic 
50 students use the 
learning commons in 
a day 

75 students use the 
learning commons in 
a day 

100+ students use the 
learning commons in 
a day 

Gate count, 
observation 

Use of Services 10 students a day use 
services 

20 students a day use 
services 

30 students a day use 
services 

Counts 
 

Use of physical 
space 

Average student 
spends more than 30 
minutes 

Average student 
spends an hour and a 
half 

Average student 
spends more than 2 
hours 

Visual observation 

Use of teaching 
lab 

Lecture attended by 
15 students 

Lectures attended by 
25 students 

Lectures are at 
capacity 

Counts 
 

Student 
satisfaction 

Number of negative 
comments in 
feedback submissions 
exceeds number of 
positive comments 

Number of positive 
and negative 
submissions about 
equal 

Number of positive 
submissions exceeds 
negative 

Twitter, Facebook, 
verbal dialog, Angel 
posts, voluntary 
student feedback 
forms 

Twitter 
10% of student body 
twitter followers 

25% of student body 
follows twitter 
Increase in RTs by 
5% 

Over 40% of student 
body follows twitter 
RTs increase by 15%  

Analytics 
 

Facebook 
20% of student body 
“Likes” Learning 
Commons profile 

40% of student body 
“Likes” Learning 
Commons profile 

60%+ of student body 
“Likes” Learning 
Commons profile 

Analytics 
 

The Learning 
Commons is a 

reason for 
attending SUNY 

IT 

Less than 10% of 
incoming students 
cite the learning 
commons as a reason 
to attend SUNY IT 

More than 10% of 
incoming students 
cite the learning 
commons as a reason 
to attend SUNY IT 

More than 20% of 
incoming students 
cite the learning 
commons as a reason 
to attend SUNY IT 

Survey at new student 
orientation, informal 
conversation  

Graduation Rate 

1% increase in 
graduation rate with 
an increase of overall 
G.P.A. by 0.5 points 

3% increase in 
graduation rate with 
an increase of overall 
G. P. A. by 0.5 points 

More than 5% 
increase in graduation 
rate with an increase 
in overall G. P. A. by 
more than 0.5 points 

Statistics from 
tutoring center and 
admissions office 

Number of 
Honor Students 

1% increase in 
number of honor 
students 

3% increase in 
number of honor 
students 

10% increase in 
number of honor 
students 

Statistics from 
departmental 
enrollment  
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